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PSY4490: Senior Seminar Syllabus/Class Schedule 

Fall 2004

South Hall #404

3-5:30pm

Professor Francis W. Craig



400 South Hall

Phone 570.662.4774




email:  fcraig@mansfield.edu 

Fall Office Hours:
M5:30-6:30;  T11-1:15; TH11-12:45
Required Materials:

1. PSY 4490 Student Packet 

(available in the Campus Bookstore)

2. Kuther, T. L. The psychology major’s handbook. Belmont, CA: Wadsworth/Thompson Learning. 

3. Slife, B. (2002). Taking sides: Clashing views on psychological issues (12th ed.). Guilford, CT: McGraw-Hill/Dushkin.

4. Strong-Vocational Inventory-Professional Version (acquired internally- more info provided in class)

Optional Materials: 

· American Psychological Association. (2001). Publication manual of the American Psychological Association (5th ed.). Washington, D.C.: Author.

Important Note: This class is designed for students who are planning to graduate as psychology majors in December 2003. If you will be graduating in May (or August) 2003, or later, the department strongly suggests you delay taking it until a subsequent semester.  If you take the course prematurely, you will be unlikely to have the documents needed to complete your portfolio, which represents a major component of this course.

As a capstone experience, this course is designed to prepare you to succeed once you leave Mansfield. It offers an opportunity to reflect on what you have learned during your college career and to build career or graduate school plans for yourself. By actively investing in this class, perhaps more than in any other course, you are investing in yourself and your future.  

Goals:  There are three broad goals for the psychology senior seminar:  

1. The first goal is to put a “capstone” on your education in psychology at Mansfield.  This is done in two primary ways:

· You will write and present a “seminar paper” that will challenge you to examine a significant issue problem or area where a psychological approach has been applied. You may also write a paper detailing the intellectual contributions and legacy of research and scholarship pioneered by a female or ethnic psychologist.

· You will demonstrate your basic understanding of the scientific method in psychology, as well as the important psychological terms, concepts, and issues covered in your undergraduate course work by: (a) participating in class discussions and presentations (e.g., Taking Sides debates), (b) completing your psychology portfolio, and (c) an taking an exit examination covering a wide range of core topics. 

2. A second goal of this seminar is to increase your awareness of career opportunities and prepare you to obtain employment or enter graduate study within or outside the broad field of psychology.  

· You will complete assignments that encourage you to examine your strengths and weaknesses, and interests.  

· You will design your own résumé and cover letter that introduces you and your skills to a potential employer or graduate admission committee. 

· Guest speakers will address a variety of topics, ranging from interview skills to employment possibilities.

· Your psychology portfolio, mentioned above, will also contribute to this goal as a representation of your knowledge and your best work in the major.

Examinations and Grades: 

You will be evaluated on a number of measures, but unlike most other courses, there will be no regular examinations in this class. (This doesn’t me that you won’t be working hard.) The single examination that will be given during the Final Examination Hour is an exit examination for the psychology major. It contains approximately 150 questions and covers a wide range of topics to which you have been introduced as a major.

	Assignments
	Points Available

	Portfolio
	40

	Seminar Paper
	40

	Seminar Paper Brief Outline & Articles Summary
	10

	Power Point Presentation of the Paper
	30

	Taking Sides Debates (The one you participate in)
	20

	Taking Sides (Personal Reviews: 5 point each)
	10

	Occupation Exploration Project
	10

	Final Résumé
	10

	Final Cover Letter
	10

	All Assignments & Drafts Submitted On Time
	10

	Class Participation (Determined by Instructor)
	10

	Exit Examination for Majors
	Pass/Fail

	Total Points Possible
	200


	Grade Scale

	190-200=A
	168-173=B
	148-153=C
	128-133=D

	180-189=A-
	160-167=B-
	140-147=C-
	120-133=D-

	174-179=B+
	154-159=C+
	134-139=D+
	< 120=F


Important Expectations and Reminders

· Graded Assignments: Failure to turn in any graded assignment on time will result in a minimum of a full grade reduction (or 10% or total) per day on that assignment.
· Classroom Assignments: Failure to complete, turn in, or participate in a classroom assignment on time will result in the loss of 1% from your final grade.  
· Rough Drafts:  Failure to turn in rough drafts on time will result in a 2% loss from your final grade.
· Attendance: You are expected to come to class on time and to participate in discussions. Unexcused absences will result in a deduction of 2% from your final grade. Any excused absence must be cleared with me in advance and will involve a make up assignment. If there is an emergency, you must let me know as soon as feasible. If class must be cancelled for any reason (e.g., a snow or ice storm), an announcement will be recorded on my office phone (570-662-4772) and on the web page for the course.
· Academic Integrity: My expectations will be consistent with the psychology department’s honor code, which I encourage you to review. I expect you to be responsible for your own work. Any forms of cheating, plagiarism, or representing another’s work as your own are unacceptable and will result in serious sanctions, including the possibility of failing this seminar. If you have any doubt about an issue of academic integrity, I encourage you to consult with me.

Seminar Assignments and Due Dates: 2004 

(Subject to change by announcement.)

	#
	Dates
	Topics
	Notes & Assignments Due

	1
	September 7

(Tuesday)
	►Greetings  & Overview

· Description of Course & Overview of Expectations
· Seminar Paper: Getting Started Now
· Review of Database Searches
· Re-Introduction to your Portfolio

· Using the Personal Portfolio Review

· “Taking Sides” Debates (Groups Assigned)
	1. Review your syllabus (sent via email) before class meeting.

2. Bring your questions to class.

	2
	September 13
	►Personal Strategic Planning I

· Where am I headed? 

· A first career? 

· Graduate school?

· Both or other options?

· How will I get there?
	1. Read Kuther, Chapter 7, 8, 9

2. Portfolio Initial Assessment Due

3. Graduate School Exploration Exercises

4. Strong Vocational Inventory

	3
	September 20
	►Personal Strategic Planning II

Self-Assessment

· Self Assessment Exercises

· Ideal Job Description Exercises
	1. Typed Proposal for Seminar Paper Topic Due (See Kuther, Chapter 5)

2. Taking Sides Topic Selection Due

	4
	September 27
	►Focus on the Ethics of Psychologists

· Review of Ethical Standards & Decision Making Processes
· Group Ethics Analyses Based on Case Examples
	1. Review the APA Ethics Code before class.

2. Review your personal values statement 

3. Read Slife, Issues 1, 2, 13

	5
	October 4
	►Preparing for Employment

· Résumé and Cover Letter Writing

· Job Interviewing: Tips and Techniques”
	1. Review Kuther, Chapter 8

2. Career Research Project Due

3. Bring "Want ad" for a job of interest

	6
	October 11
	FALL BREAK
	

	7
	October 18
	►Interviewing Skills

· Mock interviewing with peer-feedback

►Group Portfolio Review

Feedback on Draft Portfolio
	1. Draft Cover Letter Due (attach copy of “want ad” to draft)

2. Draft Portfolio Due in Class (Grade penalty for failure to bring it!)
3. Updated Résumé Due

	8
	October 25
	►Taking Sides Presentation I

►Group Planning Session for Presentation of Seminar Papers
	

	9
	November 1
	►Taking Sides Presentation II

►Community Service Issues and Values 
	1. Brief outline of seminar paper with a 5-10 article reference list due. (Attach articles cited.)

	10
	November 8
	►Taking Sides Presentation III

►Focus Group- 
 Making the Psychology Program Better

Denny Murray
	· Final Portfolio Due 
(make sure to include final cover letter and resume !)

	11
	November 15
	►Taking Sides Presentation IV

►Prof. Chabala: Interpreting Your Vocational Inventory Data
	Last day to Turn in Rough Drafts and receive feedback!!

	12
	November 22
	► Practice Session for Presentation of 
Seminar Papers
	1. Draft of Seminar Paper Due

2. Draft of Power Point Presentation Due

	13
	November 29
	► Presentation of Seminar Papers (Written Papers Due)

	14
	December 6
	►Presentation of Seminar Papers (Written Papers Due)

	15
	Thursday,

December 16
	SENIOR EXIT EXAMINATION
3:15 pm- South Hall 404


Revised 8-10-04 
Strong Interest Inventory On-Line Instructions

Dr. Peter Keller/Dr. Francis Craig, PSY4490, Senior Seminar
· Go to the web address http://online.cpp.com 

· Login: (case sensitive) Enter your client Login  ( MUCOUNSELING )

· Password: (case sensitive) Enter your client Password ( psy4490 )

· User ID: This is configured for you upon completion of your first instrument. No need to enter data here (unless you are returning to resume or take a different instrument). 

· Choose the instrument that you have been authorized to take by clicking on the "Take It" button. (There is only one available to you: Strong Interest Inventory).  Fill out the personal information form (note that all demographic information is optional except for First Name, Last Name and Gender) and finally click on "Submit" when finished. Complete the instrument and click on the "Done" button. 

· * Please write down the ID number you are given upon completion of your first instrument. This will allow you to resume and/or take additional instruments using the same client ID. Finally, click on the "I'm Done" button. You will see a dialog box that says, "Your Consultant has been emailed". After you click "I'm Done" you will be returned to the initial screen, showing the available instruments, and will note the instrument you just completed. You can either take an additional instrument or exit the website at this time.

PLEASE NOTE: The opportunity to complete this assessment will be available on-line from1/14/04 until 1/28/04 unless extended by Dr. Keller. If you cannot complete this assessment during the time available, please contact Dr. Keller to discuss alternate arrangements.

Should you have a problem or question concerning the login, password, or the assessment, please contact Professor Bill Chabala, 216 South Hall, ext. 4798.

Mansfield University Psychology Department Portfolio Guide


The student portfolio is a record of each student’s academic goals, objectives, accomplishments, and future plans. Students initiate their portfolios in PSY 1151, First Year Seminar, and complete the final portfolio in PSY 4490, Senior Seminar. The portfolio is designed to serve as a resource for students, advisors, professors, internship supervisors, prospective employers, and so forth. As a measure of our program’s effectiveness, a sample of the portfolios submitted is reviewed by the faculty at the completion of the Senior Seminar each semester. A well-done portfolio demonstrates a student’s skills, knowledge, and values across a variety of tasks and objectives. The portfolio contents are based on outcomes identified by a national task force on undergraduate learning goals and outcomes (Halonen et al, 2002) and the Mansfield Psychology Department faculty. Each content or competency area should contain the best sample or demonstration of a student’s ability in that area. The content areas for the portfolio are:

I.  Forward to the Portfolio (See guidelines)

II. Goal Statements & Career Planning
A. Your personal strategic plan: Values, mission, vision, strategies
B. A neatly typed Senior-Year Goal Statement.  This should identify your major post-graduation goals. (PSY 4490)

C. A neatly written or typed First-Year Goal Statement.  This will reflect your original goals and objectives when you entered the Psychology department.  (PSY 1151)

D. A copy of your Mansfield University Academic Record
E. A copy of your Career Research Project (PSY 4490)

F. Your current professional résumé or CV (PSY 1151, 4490)

G. A cover letter appropriate for sending to a prospective employer, graduate program, or both (Revised in PSY 4490)

H. Copy of Strong Vocational Interest Inventory Results (Administered in PSY 2201 & PSY 4490)
II.
Writing Abilities: A topic paper or library research paper that represents your best writing and conceptualizing skills. You may include more than one if papers represent different skills or abilities.  May come from any class but must include at least one paper from a psychology class.

III.
 Critical Thinking Abilities: Assignments or projects that demonstrate problem-solving abilities, critical thinking, analysis, etc. Examples include designed treatment plans, experimental designs, ethics case analyses, position papers, etc. May come from any course at Mansfield University but must include at least one paper from a psychology course.

IV.
 Research Skills: A copy of a survey you developed, research proposal, experimental write-up, research symposium paper or poster presentation, etc. May come from any course but must include at least one paper from a psychology course.

V.
Applied Experience: Internship experience (PSY 4495), Research Apprenticeship (PSY 4496), Independent Study (PSY 4497), Alternate Capstone Experience, or Honors project: A copy of the final written report from your research or experience.

VI.
University/Community Contributions: A summary of your contributions to the university and larger community, including organizations, clubs, social service projects, committees, and service to the department. Write a fairly detailed summary in reverse chronological order, expanding on your résumé information.

VII.  Miscellaneous:  Other important academic accomplishments such as creative writing samples, telephone survey (Public Mind Survey), artistic projects, theater review, etc.

VIII.  Awards & Honors: Certificates of general knowledge (PSY 4490 Exit Exam), attendance, outstanding scholarship, extra-curricular activities, athletic or social contributions, and so forth.
Reference: Halonen, J. S. et al. (2002). Undergraduate Psychology Major Learning Goals and Outcomes. Report of the Task Force on Undergraduate Psychology Major Competencies. American Psychological Association Board of Educational Affairs. Retrieved December 11, 2002, from http://www.apa.org/ed/pcue/taskforcereport2.pdf
Psychology Portfolio Record


Student: ______________________ Graduation Year & Semester:  _____________

	Date
	Title & Item for Inclusion
	Portfolio Category
	Professor’s Signature

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Note: Your professors’ signatures indicate that they concur that these item are representative of your work, appropriate for inclusion in the portfolio, and were completed as part of an assignment in their class.

Preparing the Forward to Your 
Mansfield University Psychology Portfolio

The forward offers an opportunity to reflect on your accomplishments as a psychology major and to comment on the documents included in your portfolio. It should be about 2 to 3 pages in length. You should expect that readers of your portfolio—student colleagues, faculty, potential employers—will read this document first. In this sense the forward is an introduction to you and your work as a psychology major. 

We suggest that you begin with a summary paragraph that describes who you are and how you became interested in psychology as a field of study. You might follow that by a paragraph that introduces or describes the documents you have included in the portfolio. You should indicate how you think they represent your best work and your potential for the future. If significant documents are missing from categories, you should briefly state why. Then consider the following questions. (The questions are provided as suggestions for your forward. You should feel free to personalize this discussion.)

· What goals did you set for yourself as a psychology major? Does the portfolio reflect your accomplishment of these goals?

· How have you changed in your capacity to accomplish the kinds of tasks asked of you as a psychology major?

· What are the five most important things—skills you have learned, attitudes or values that have changed, principles or theories in psychology—you have gained as a psychology or human resource management student? Why are these most important?

· What might you do differently if you could start over as a psychology major, both in terms of your approach to being a student and in relation to collecting materials for the portfolio? 

· Think of all that you have learned and the skills you have developed as a psychology student. In what ways are you different now than you were when you first entered the major?

· What are your strengths as a psychology student about to graduate that are reflected in this portfolio?

· What are things you might have approached differently if you had the opportunity to start your program knowing what you now know?

· What advice would you give to a new student entering the major?
Rev. 5-17-04

PSY 4490 Senior Seminar: Goals Statement Form 


INSTRUCTIONS:  Use this sheet to record your current career and personal goals.  Begin with your goal for employment following Mansfield (and graduate study, if necessary).  Then work backwards chronologically.  Indicate goals for each year, including the present term.  BE AS SPECIFIC AS POSSIBLE!

	1.  Your Name:
	___________________________________________________________

	2.  Your Advisor:
	___________________________________________________________

	3.  Department Emphasis:
	Psychology
	Human Resource Management

	4.  When do you intend to graduate:
	May
	August
	December
	20_____

	5.  Which are you planning to do/have done?
	Internship
	Independent Study
	Research Exp.

	6.  When do you plan to do it/have done it?
	Spring
	Summer
	Fall
	20_____

	7.  Specialization within Psychology:
	___________________________________________________

(e.g., clinical, counseling, child, social, experimental, industrial/organizational)

	8.  Preferred Employment Setting:
	___________________________________________________

(e.g., mental health center, federal/state agency, business, university)

	9.  Goals for Senior Year:
	A._________________________________________________

B._________________________________________________



	10.  Goals by M.U. Graduation:
	A._________________________________________________

B._________________________________________________



	11.  Goals 2 years after Graduation:
	A._________________________________________________

B._________________________________________________



	12.  Goals 4 years after Graduation:
	A._________________________________________________

B._________________________________________________



	13.  Goals 6 years after Graduation:
	A._________________________________________________

B._________________________________________________



	Date Filed:  ____________________
	Form Revised 12/02 PAK


 Library Research Paper Overview


· Title Page

· Abstract Page

· In the body of the paper, move from more general to specific, to conclusions

· Ensure your conclusions are based on the evidence found in the literature

· Use headings and subheadings to support organization

· The following is a sample outline for a paper on Howard Gardner’s views on intelligence. Each of the topics would need to be described in much more detail for the outline to be complete. Remember to also consult the excellent guidelines in chapter 5 (Writing a Literature Review Paper) of Kuther (2003).

I. Introduction

a. Broad description of topic

b. Thesis statement: The premise of your paper

c. What you intend to do in this paper

II. Topic Area Overview: Introduction to the context of your paper, for example an overview of intelligence to give the paper context

III. Topic Area Focus: Specific focus of your paper, for example Gardner’s views on intelligence

a. Gardner’s general definition of intelligence

b. Gardner’s criticism of traditional views

c. Gardner’s kinds of intelligence

IV. Critical analysis of multiple theories of intelligence

a. Analysis area based on research

b. Analysis area based on research

V. Conclusions and recommendations

VI. References (10 scholarly references is the minimum for this assignment)

Department of Psychology: Written Assignment Evaluation Summary

Student:







Date:
	Area Evaluated
	Ratings

	Basic  Format
	Yes
	No
	Comment

	Paper conforms to guidelines given in class
	
	
	

	Double spacing throughout
	
	
	

	One-inch margins all around
	
	
	

	Page numbers in upper right corner
	
	
	

	Page headers follow APA style
	
	
	

	Appropriate 12 pt font size throughout
	
	
	

	Title page with correct identifying information
	
	
	

	Abstract following APA style
	
	
	

	Format Consistent with APA Style (____ pts.)   
	
	
	

	Technical Effectiveness
	Excellent
	Good
	Fair
	Poor
	NA

	Logical flow and organization of paper
	
	
	
	
	

	Use of section headings and subheadings
	
	
	
	
	

	Sentence structure and grammar
	
	
	
	
	

	Paragraph structure built around thesis sentence
	
	
	
	
	

	Spelling and punctuation
	
	
	
	
	

	Citation of references in the text
	
	
	
	
	

	Documentation of quotations
	
	
	
	
	

	Reference section following APA format
	
	
	
	
	

	Overall Technical Effectiveness (____ pts.)   
	
	
	
	
	

	Scholarship
	
	
	
	
	

	Content of paper addresses the assignment
	
	
	
	
	

	Conclusions and opinions backed by evidence
	
	
	
	
	

	Suitable coverage of the available literature
	
	
	
	
	

	Depth of analysis of topic area
	
	
	
	
	

	Other:
	
	
	
	
	

	Overall Scholarship (____ pts.)   
	
	
	
	
	

	Additional Comments:
	ڤ Paper is suitable for portfolio 
ڤ Paper is not suitable 

ڤ Paper is suitable with revisions 

ڤ Other recommendation:

Overall Score or Grade__________


Senior Seminar Paper Evaluation Sheet


Student:


___________   Date: _________________________

Fundamental Assignment Issues:







Yes


No



On time?









Appropriate page length?







Spell checked?








Neatly typed & organized








APA format?











Comments:







________________

_______________








_____

Scholarly References

Yes
  Marginal      No
Writing Issues:

	TOPIC
	Great
	Good
	Fair
	Poor
	NONE

	I.
Thesis Paragraph
	
	
	
	
	

	a)  Paper topic clearly communicated to reader
	
	
	
	
	

	b)  Direction of discussion clearly presented 
	
	
	
	
	

	
	
	
	
	
	

	II.
Supporting Paragraphs
	
	
	
	
	

	a)  Thesis topic discussed?
	
	YES
	
	NO
	

	b)  Theoretical basis of topic is clearly defined
	
	
	
	
	

	c)  Subtopics clearly tied into main topic
	
	
	
	
	

	d)  Topic is addressed by review of scholarly evidence
	
	
	
	
	

	e)  Overall depth of discussion
	
	
	
	
	

	
	
	
	
	
	

	III.
Conclusions
	
	
	
	
	

	a)  Clear conclusion that ties into main topic
	
	
	
	
	

	
	
	
	
	
	

	IV.
Other Important Tangibles
	
	
	
	
	

	a) Minimal personal “story telling” (not treated as a reflection paper or “what I know paper”)
	
	
	
	
	

	b)  Opinions backed by scholarly evidence
	
	
	
	
	

	c)  General readability of paper (a smooth flow?)
	
	
	
	
	

	d)  Grammar and sentence structure
	
	
	
	
	

	e)  Presented as interesting, important or compelling
	
	
	
	
	


Additional Comments:




                                             Points for Paper:





Psychology Senior Presentations Evaluation Form

Student ____________________Date  ___/___/___Rater Initials____________

Title of Presentation 
Rate each area in reference to what you believe would be a reasonable expectation for a senior student completing their college education as a psychology major. 

	Area Rated
	Far Exceeds
Expectations (5)
	(4)
	Meets

Expectation

(3)
	(2)
	Fails to Meet 
Expectations 
(1)

	

	Content & Critical Thinking
	
	
	
	
	

	Thesis, direction provided to audience
	
	
	
	
	

	Logical organization of material 
	
	
	
	
	

	Review of literature
	
	
	
	
	

	Coverage of major points 
	
	
	
	
	

	Use of data
	
	
	
	
	

	Supportable conclusions based on evidence 
	
	
	
	
	

	Ability to think critically about topic
	
	
	
	
	

	

	Communication Skills & Delivery
	
	
	
	
	

	Visual design of Power Point 
	
	
	
	
	

	Appropriate headings & main points (clarity & consistency)
	
	
	
	
	

	Clarity in communicating major points
	
	
	
	
	

	Appropriate pace and use of time allotted
	
	
	
	
	

	Responding effectively to questions
	
	
	
	
	

	Overall professional demeanor
	
	
	
	
	

	Overall clarity of communication
	
	
	
	
	

	Other:


	
	
	
	
	

	Global Rating of Presentation
	
	
	
	
	


Place Comments on Reverse Side:

Senior Seminar Initial Portfolio Assessment

Use this as a worksheet to list items you intend to include in your portfolio.

PREFACE:  Your Portfolio “Forward” 

I. GOAL STATEMENTS & CAREER PLANNING

· Strategic Plan: Values, Mission, Vision, Strategic Goals or Initiatives

· Updated & Professional Quality Résumé (4490)

· Copy of your most recent Academic Record or Transcript (4490)

· Typed Senior Year goal statement (should reflect post-grad career and academic goals).

· Typed First Year goal statement (should reflect earliest goals).

· Career Research Report (4490)

· Sample Cover Letter appropriate to send to a prospective employer and or graduate program

II.  WRITING ABILITIES PAPER  (topic paper or library research paper)

III.  CRITICAL THINKING ABILITIES  (paper that demonstrates careful reasoned logic in evaluating an issue/addressing a research topic /problem solving)

IV.  RESEARCH SKILLS  (experimental manuscripts, surveys, and research presentation materials).

V.  APPLIED EXPERIENCE (final papers from internship, independent study, or research apprenticeship)

VI.  UNIVERSITY/COMMUNITY CONTRIBUTIONS (summaries of contributions to organizations, service/community/departmental projects; in reverse chronological order)

VII.  MISCELLANEOUS (other academic accomplishments not included in II-VI)

VIII.  AWARDS & HONORS (certificates, letters of recognition, extra-curricular honors)

Portfolio Assessment & Planning Exercise
Use this sheet to determine what item you need to find or revise, print, obtain needed signatures, and when you intend to have the task completed.

	Item for Portfolio
	Area in which it fits (e.g, Writing abilities, Critical thinking…)
	What needs to be revised or completed
	Date it must be done

	Table of contents
	
	
	

	Cover
	
	
	

	Record with signatures
	
	
	

	Forward Comments
	
	
	

	Résumé
	
	
	

	Academic Record (ER)
	
	
	

	1st Year Goal Statement
	
	
	

	Senior Goal Statement
	
	
	

	Ideal Job Description
	
	
	

	Sample Cover Letter
	
	
	

	Prof Interview Write-up
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Notes and other reminders:

Graduate School Exploration Exercise

1. Provide a general description of the kind program you may be interested in.   Discuss the focus of the program (e.g., school psychology, health psychology etc) ; the areas/contexts where psychology is applied (elementary school, cancer patients, rural industry etc.).

2. List 2-4 specific programs in NY and PA that you may be interested in.  Specifiy the degree earned within each program

3. What is the GRE and Grade Point Average ranges for each specific program you are interested in (Psy.D., Ph.D., M.A., M.S.)?

4. List common “core coursework” found in all the programs you are interested in.

5. Use the internet or contact a department member to identify where the graduates of these program often go to work
Psychology Senior Paper Proposal

Name _________________________  Date of Proposal ____________

Titling Instructions:  The title of your paper should concisely reflect  the specific areas you intend to research (e.g.; Does optimism in predict  success in a college studies?).

Tentative Title (10 words maximum; you can make changes to this title later):

Why is this topic important to address and appropriate for a senior paper?

Tentative Outline for Paper (Adapt this outline to your paper):
I. Introduction to the Topic

II. Context, including relevant and recent literature

III. Narrow the focus to your topic area: What do we know that is central to your topic?

IV. Assessment of the strengths and weaknesses of the available literature

V. Conclusions and recommendations

VI. References

Preliminary Reference List: Include at least five scholarly references from the past decade in APA style. Attach summary from library search than includes PsychINFO. Keep in mind that this is a preliminary list. Your paper should be based on a much more extensive list of references that you have carefully reviewed.

Rev 6-2-04

Senior Seminar Taking Sides Debate Assignments

Slife's book Taking Sides (12th ed.) illustrates the principle that controversy is a positive aspect of psychology. Unless we allow, even foster, differing views on psychological issues, our understanding of human behavior and brain functions may become stale or fail to uncover important evidence that will advance our theory and applications. In short our future depends on healthy controversy based on critical thinking and analysis. The book also illustrates that there are many unresolved issues in psychology that require our attention. 

Your assignment is to work with one of the four assigned groups in this course to:
1. Select one of the issues in the book that is unique to your group. That is, no two groups may select the same issue. 

2. Prepare a Pro-Con Class Debate on the topic you have selected. You will need to spend time with your group to make sure you are fully prepared on the day assigned. Usually there will be two persons in each group on a team. One team will take a pro side and one will take a con side. (Note that the syllabus has several separate dates assigned for Taking Sides presentations.) You will have one hour for your presentation. 

3. In addition to the assigned reading, you must introduce at least three additional articles from the psychological literature to your presentation. 

4. Make sure both members of your team have time to participate fully in the debate. 

5. The agenda for the debate will work like this: 

· Introduction of Topic: Professor Keller/Craig
· Pro Side: 5-10 minutes to make key points
· Con Side: 5-10 minutes to make key points
· Pro Side Responds to Con
· Con Side Responds to Pro
· Class asks questions
· Pro Side Summarizes
· Con Side Summarizes
· Wrap-Up: Professor Keller/Craig
Each group member will be evaluated using the criteria contained in the course materials package.
Important: Every student in the class must submit on the day of the selected Taking Sides issue debate a personal review form, which is in the course package. The first part of the form, including questions to ask the presenters, must be prepared before the class begins. This form will be collected from all students at the end of the debate. The forms will be grades pass/fail with the scores being merged into the Taking Sides Point totals as noted on the chart on page 2 of the syllabus
Personal Review Of Taking Sides Topic Reading & Debate

Name________________________________  Date_____________________________

Issue _________________________________________________________________

Before any current reading or reflection on this topic, I hold that: ___________________

______________________________________________________________________

______________________________________________________________________

Based upon my reading about this controversial issue in Taking Sides, I now hold that:

____________________________________________________________________________________________________________________________________________

The major factors that lead me to this conclusion are:

1. ________________________________________________________________

2. ________________________________________________________________

3. ________________________________________________________________

My questions for the presenters on this topic are:

Pro: 
1. ______________________________________________________________

______________________________________________________________________


2. ______________________________________________________________

______________________________________________________________________ 

Con:    1. ______________________________________________________________

______________________________________________________________________


2. ______________________________________________________________

______________________________________________________________________ 

Based upon my reading, reflection, and the debate presented in class, I now/still hold that: __________________________________________________________________ 

____________________________________________________________________________________________________________________________________________.

My overall evaluation of this presentation:

	Pro Presenters
	Evaluation
	Con Presenters

	
	Excellent (5)
	

	
	Very Good (4)
	

	
	Good (3)
	

	
	Fair (2)
	

	
	Poor (1)
	


Additional Comments:

Personal Review Of Taking Sides Topic Readings & Debate
Name________________________________  Date_____________________________

Issue _________________________________________________________________

Before any current reading or reflection on this topic, I hold that: ___________________

______________________________________________________________________

______________________________________________________________________

Based upon my reading about this controversial issue in Taking Sides, I now hold that:

____________________________________________________________________________________________________________________________________________

The major factors that lead me to this conclusion are:

4. ________________________________________________________________

5. ________________________________________________________________

6. ________________________________________________________________

My questions for the presenters on this topic are:

Pro: 
1. ______________________________________________________________

______________________________________________________________________


2. ______________________________________________________________

______________________________________________________________________ 

Con:    1. ______________________________________________________________

______________________________________________________________________


2. ______________________________________________________________

______________________________________________________________________ 

Based upon my reading, reflection, and the debate presented in class, I now/still hold that: __________________________________________________________________ 

____________________________________________________________________________________________________________________________________________.

My overall evaluation of this presentation:

	Pro Presenters
	Evaluation
	Con Presenters

	
	Excellent (5)
	

	
	Very Good (4)
	

	
	Good (3)
	

	
	Fair (2)
	

	
	Poor (1)
	


Additional Comments:

Senior Seminar Career Research Project Outline*
Your task is to study a particular occupation that you think might fit your interests and your career goals. Provide all of the information asked for in this list. You may download this outline in a MS Word format from the Senior Seminar web site and enter your answers on the document you create. You will need to begin by exploring the U.S. Department of Labor’s Dictionary of Occupational Titles. A good place to start is O*net Online (http://online.onetcenter.org/), but you will want to look elsewhere as well. For example, if you uncover a professional organization for the occupation you are studying, they are likely to have valuable information to support your project. The library may also have books on the occupation. 

1. Title of occupation you selected for this project.


2. Titles of at least two alternate occupations you would consider if for some reason you were not able to pursue your first choice, on which the remainder of this report is based.


3. Dictionary of Occupational Titles number and description of what this indicates.


4. Nature of work.

a. List at least five job duties or work tasks performed in this occupation.

b. What kind of work would someone be doing if he or she was hired as a college graduate (Bachelor’s degree) with no prior experience in this field?

c. What other occupations are related to this job?

d. What is the history of this occupation, and what does it do for society as a whole?


5. Training, Licensing, Certification and other Qualifications.

a. What is the lowest level of education needed for entry into this occupation?

b. What is the most desirable education level for this occupation? 

c. Is graduate training likely to be expected either to obtain or advance in this type of position? If so, how much?

d. Is special licensing or certification required? If so, please explain.

e. Which major(s), courses of study, or training are most desirable?

f. What kinds of skills are needed? Please be as specific as possible.

g. Does the occupation have specific physical requirements or desirable personality traits (e.g., extroversion, patience, etc.)? If so, please describe them.


6. Advancement and Job Outlook.

a. What might an expected sequence of positions be for occupation?

b. What is the turnover rate for employees in this occupation?

c. List at least three kinds of organizations that employee people in this occupation.

d. What is the projected employment outlook for this occupation?


7. Salary and Benefits.

a. What is the potential salary range for this occupation?

b. What other benefits are generally associated with this type of position?

Career Research Project-Page 2 of 2

8. Working Conditions and Lifestyle Issues.

a. About how many hours or work per week are expected or desirable for this job? How many nights or weekends might also be consumed by job responsibilities?

b. To what extent are employees in this occupation expected to travel or relocate?


9. Professional Organizations and Regulations.

a. Do members of this occupation have unions or professional organizations to which they are likely to belong? If so, what are they and where are they located? How much would it cost to be a member?

b. Do any external agencies regulate the activities of this occupation’s employees?


10. Other information. What else did you discover about this type of position that would affect your decision to pursue a career in this area? Be specific.


11. Summary and Personal Evaluation.

a. List the three most significant benefits this occupation would hold for you if you selected it and were successful in pursuing it. 

b. List the three most significant drawbacks of this occupation for you.


12. List in APA style all of the resources you used to develop this information. A minimum of three (3) authoritative sources is required.

Let’s Get Personal: A Collection of Wisdom 


Never regard study as a duty, but as the enviable opportunity to learn to know the liberating influence of beauty in the realm of the spirit for your own personal joy and to the profit of the community to which your later work belongs. 
―Albert Einstein

Mediocrity knows nothing higher than itself, but talent instantly recognizes genius. 
―Sir Arthur Conan Doyle

One way to control the future is to invent it.

―Author unknown

Seek first to understand, then be understood.

―Stephen Covey

If you aren’t going all the way, why go at all?

―Joe Namath

Difficulties in life can make us bitter or better—the choice is ours.

―Author unknown

Be sure the words you speak are sweet—you may have to eat them.

Author unknown

Play the hand that’s dealt you.

―Author unknown

If the only tool you have is a hammer, you treat everything like a nail.
―Abraham Maslow 

You cannot control the length of your life, but you can control its width and depth.

―Author unknown

What we think, we become. 
―Buddha 

Our lives begin to end the day we become silent about things that matter. 

―Martin Luther King, Jr.

The first step to leadership is servanthood. 
―John Maxwell 

Alone we can do so little; together we can do so much.
―Helen Keller

I don't know the key to success, but the key to failure is to try to please everyone. 
―Bill Cosby 

The journey is the reward. 
―Tao saying 
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Psychology Senior Seminar: Building a Personal Strategic Plan
EXERCISE 1: Identifying Core Values and Beliefs

List the core values or beliefs that sustain your personal efforts and commitments.

	

	

	

	

	

	

	

	


EXERCISE 2: Identify some of your personal and professional strengths and weaknesses.

Strengths

	1.

	

	2.

	

	3.

	

	4.

	

	5.

	


Weaknesses

	1.

	

	2.

	

	3.

	

	4.

	

	5.

	


List opportunities and threats that are external to you. Think broadly about changes and developments in areas such as technology, business, education, as well as your present circumstances.

Opportunities

	1.

	

	2.

	

	3.

	

	4.

	

	5.

	


Threats

	1.

	

	2.

	

	3.

	

	4.

	

	5.

	


EXERCISE 3: Prepare your personal mission statement. Is it clear in defining your purpose? Is it to the point? Does it say what you want it to say? Does it capture your own imagination? Would your friends, colleagues, your family, understand you better after reading it?

	

	

	

	

	

	

	

	

	

	


EXERCISE 4: Your Vision Statement. Prepare a brief personal vision statement. This should be a clear and vivid statement that describes your preferred personal and professional future. 

My Personal Vision

	

	

	

	

	

	

	


EXERCISE 5: Strategic Initiatives. Describe briefly up to five strategic initiatives that would help you achieve your vision. Consider education and training, allocation of your limited time, forms of support you might need from others, forms of support you want to give to others, and so on. The strategic initiatives should move you toward your vision. They should be consistent with your values, beliefs, and commitments, as well as your mission. Consider you SWOT analysis and build where you have strengths and opportunities identified.

My Strategic Initiatives

	1.

	

	2.

	

	3.

	

	4.

	

	5.

	


My Nightmare Job Exercise

List in detail 15 adjectives or "short descriptors" for the worst possible job situation in which you can imagine working after graduation.  The only catch is that you cannot specifically identify the job (i.e., can't say "plumber").  Describe what it is about that job that would be a "NIGHTMARE," not just list an occupation title.  Fill each line. In the right column, rank the item relative to others on the list with 1 equaling the “worst imaginable conditions” and 15 equaling "the best of the worst".  

	NO.
	Description/Adjective
	Rank

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	

	6
	
	

	7
	
	

	8
	
	

	9
	
	

	10
	
	

	11
	
	

	12
	
	

	13
	
	

	14
	
	

	15
	
	


PART II:
In the spaces below, provide an opposite description in rank order for each item listed on the NIGHTMARE JOB list.

	Rank
	Opposite Description

	1
	

	2
	

	3
	

	4
	

	5
	

	6
	

	7
	

	8
	

	9
	

	10
	

	11
	

	12
	

	13
	

	14
	

	15
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INTRODUCTION AND APPLICABILITY

The American Psychological Association's (APA's) Ethical Principles of Psychologists and Code of Conduct (hereinafter referred to as the Ethics Code) consists of an Introduction, a Preamble, five General Principles (A - E), and specific Ethical Standards. The Introduction discusses the intent, organization, procedural considerations, and scope of application of the Ethics Code. The Preamble and General Principles are aspirational goals to guide psychologists toward the highest ideals of psychology. Although the Preamble and General Principles are not themselves enforceable rules, they should be considered by psychologists in arriving at an ethical course of action. The Ethical Standards set forth enforceable rules for conduct as psychologists. Most of the Ethical Standards are written broadly, in order to apply to psychologists in varied roles, although the application of an Ethical Standard may vary depending on the context. The Ethical Standards are not exhaustive. The fact that a given conduct is not specifically addressed by an Ethical Standard does not mean that it is necessarily either ethical or unethical.

This Ethics Code applies only to psychologists' activities that are part of their scientific, educational, or professional roles as psychologists. Areas covered include but are not limited to the clinical, counseling, and school practice of psychology; research; teaching; supervision of trainees; public service; policy development; social intervention; development of assessment instruments; conducting assessments; educational counseling; organizational consulting; forensic activities; program design and evaluation; and administration. This Ethics Code applies to these activities across a variety of contexts, such as in person, postal, telephone, internet, and other electronic transmissions. These activities shall be distinguished from the purely private conduct of psychologists, which is not within the purview of the Ethics Code.

Membership in the APA commits members and student affiliates to comply with the standards of the APA Ethics Code and to the rules and procedures used to enforce them. Lack of awareness or misunderstanding of an Ethical Standard is not itself a defense to a charge of unethical conduct.

The procedures for filing, investigating, and resolving complaints of unethical conduct are described in the current Rules and Procedures of the APA Ethics Committee. APA may impose sanctions on its members for violations of the standards of the Ethics Code, including termination of APA membership, and may notify other bodies and individuals of its actions. Actions that violate the standards of the Ethics Code may also lead to the imposition of sanctions on psychologists or students whether or not they are APA members by bodies other than APA, including state psychological associations, other professional groups, psychology boards, other state or federal agencies, and payors for health services. In addition, APA may take action against a member after his or her conviction of a felony, expulsion or suspension from an affiliated state psychological association, or suspension or loss of licensure. When the sanction to be imposed by APA is less than expulsion, the 2001 Rules and Procedures do not guarantee an opportunity for an in-person hearing, but generally provide that complaints will be resolved only on the basis of a submitted record.

The Ethics Code is intended to provide guidance for psychologists and standards of professional conduct that can be applied by the APA and by other bodies that choose to adopt them. The Ethics Code is not intended to be a basis of civil liability. Whether a psychologist has violated the Ethics Code standards does not by itself determine whether the psychologist is legally liable in a court action, whether a contract is enforceable, or whether other legal consequences occur.

The modifiers used in some of the standards of this Ethics Code (e.g., reasonably, appropriate, potentially) are included in the standards when they would (1) allow professional judgment on the part of psychologists, (2) eliminate injustice or inequality that would occur without the modifier, (3) ensure applicability across the broad range of activities conducted by psychologists, or (4) guard against a set of rigid rules that might be quickly outdated. As used in this Ethics Code, the term reasonable means the prevailing professional judgment of psychologists engaged in similar activities in similar circumstances, given the knowledge the psychologist had or should have had at the time.

In the process of making decisions regarding their professional behavior, psychologists must consider this Ethics Code in addition to applicable laws and psychology board regulations. In applying the Ethics Code to their professional work, psychologists may consider other materials and guidelines that have been adopted or endorsed by scientific and professional psychological organizations and the dictates of their own conscience, as well as consult with others within the field. If this Ethics Code establishes a higher standard of conduct than is required by law, psychologists must meet the higher ethical standard. If psychologists' ethical responsibilities conflict with law, regulations, or other governing legal authority, psychologists make known their commitment to this Ethics Code and take steps to resolve the conflict in a responsible manner. If the conflict is unresolvable via such means, psychologists may adhere to the requirements of the law, regulations, or other governing authority in keeping with basic principles of human rights. 

PREAMBLE

Psychologists are committed to increasing scientific and professional knowledge of behavior and people's understanding of themselves and others and to the use of such knowledge to improve the condition of individuals, organizations, and society. Psychologists respect and protect civil and human rights and the central importance of freedom of inquiry and expression in research, teaching, and publication. They strive to help the public in developing informed judgments and choices concerning human behavior. In doing so, they perform many roles, such as researcher, educator, diagnostician, therapist, supervisor, consultant, administrator, social interventionist, and expert witness. This Ethics Code provides a common set of principles and standards upon which psychologists build their professional and scientific work.

This Ethics Code is intended to provide specific standards to cover most situations encountered by psychologists. It has as its goals the welfare and protection of the individuals and groups with whom psychologists work and the education of members, students, and the public regarding ethical standards of the discipline.

The development of a dynamic set of ethical standards for psychologists' work-related conduct requires a personal commitment and lifelong effort to act ethically; to encourage ethical behavior by students, supervisees, employees, and colleagues; and to consult with others concerning ethical problems.

GENERAL PRINCIPLES

This section consists of General Principles. General Principles, as opposed to Ethical Standards, are aspirational in nature. Their intent is to guide and inspire psychologists toward the very highest ethical ideals of the profession. General Principles, in contrast to Ethical Standards, do not represent obligations and should not form the basis for imposing sanctions. Relying upon General Principles for either of these reasons distorts both their meaning and purpose.

Principle A: Beneficence and Nonmaleficence
Psychologists strive to benefit those with whom they work and take care to do no harm. In their professional actions, psychologists seek to safeguard the welfare and rights of those with whom they interact professionally and other affected persons, and the welfare of animal subjects of research. When conflicts occur among psychologists' obligations or concerns, they attempt to resolve these conflicts in a responsible fashion that avoids or minimizes harm. Because psychologists' scientific and professional judgments and actions may affect the lives of others, they are alert to and guard against personal, financial, social, organizational, or political factors that might lead to misuse of their influence. Psychologists strive to be aware of the possible effect of their own physical and mental health on their ability to help those with whom they work.

Principle B: Fidelity and Responsibility
Psychologists establish relationships of trust with those with whom they work. They are aware of their professional and scientific responsibilities to society and to the specific communities in which they work. Psychologists uphold professional standards of conduct, clarify their professional roles and obligations, accept appropriate responsibility for their behavior, and seek to manage conflicts of interest that could lead to exploitation or harm. Psychologists consult with, refer to, or cooperate with other professionals and institutions to the extent needed to serve the best interests of those with whom they work. They are concerned about the ethical compliance of their colleagues' scientific and professional conduct. Psychologists strive to contribute a portion of their professional time for little or no compensation or personal advantage.

Principle C: Integrity
Psychologists seek to promote accuracy, honesty, and truthfulness in the science, teaching, and practice of psychology. In these activities psychologists do not steal, cheat, or engage in fraud, subterfuge, or intentional misrepresentation of fact. Psychologists strive to keep their promises and to avoid unwise or unclear commitments. In situations in which deception may be ethically justifiable to maximize benefits and minimize harm, psychologists have a serious obligation to consider the need for, the possible consequences of, and their responsibility to correct any resulting mistrust or other harmful effects that arise from the use of such techniques.

Principle D: Justice
Psychologists recognize that fairness and justice entitle all persons to access to and benefit from the contributions of psychology and to equal quality in the processes, procedures, and services being conducted by psychologists. Psychologists exercise reasonable judgment and take precautions to ensure that their potential biases, the boundaries of their competence, and the limitations of their expertise do not lead to or condone unjust practices.

Principle E: Respect for People's Rights and Dignity
Psychologists respect the dignity and worth of all people, and the rights of individuals to privacy, confidentiality, and self-determination. Psychologists are aware that special safeguards may be necessary to protect the rights and welfare of persons or communities whose vulnerabilities impair autonomous decision making. Psychologists are aware of and respect cultural, individual, and role differences, including those based on age, gender, gender identity, race, ethnicity, culture, national origin, religion, sexual orientation, disability, language, and socioeconomic status and consider these factors when working with members of such groups. Psychologists try to eliminate the effect on their work of biases based on those factors, and they do not knowingly participate in or condone activities of others based upon such prejudices.

ETHICAL STANDARDS

1. Resolving Ethical Issues
1.01 Misuse of Psychologists' Work
If psychologists learn of misuse or misrepresentation of their work, they take reasonable steps to correct or minimize the misuse or misrepresentation.

1.02 Conflicts Between Ethics and Law, Regulations, or Other Governing Legal Authority
If psychologists' ethical responsibilities conflict with law, regulations, or other governing legal authority, psychologists make known their commitment to the Ethics Code and take steps to resolve the conflict. If the conflict is unresolvable via such means, psychologists may adhere to the requirements of the law, regulations, or other governing legal authority.

1.03 Conflicts Between Ethics and Organizational Demands
If the demands of an organization with which psychologists are affiliated or for whom they are working conflict with this Ethics Code, psychologists clarify the nature of the conflict, make known their commitment to the Ethics Code, and to the extent feasible, resolve the conflict in a way that permits adherence to the Ethics Code.

1.04 Informal Resolution of Ethical Violations
When psychologists believe that there may have been an ethical violation by another psychologist, they attempt to resolve the issue by bringing it to the attention of that individual, if an informal resolution appears appropriate and the intervention does not violate any confidentiality rights that may be involved. (See also Standards 1.02, Conflicts Between Ethics and Law, Regulations, or Other Governing Legal Authority, and 1.03, Conflicts Between Ethics and Organizational Demands.)

1.05 Reporting Ethical Violations
If an apparent ethical violation has substantially harmed or is likely to substantially harm a person or organization and is not appropriate for informal resolution under Standard 1.04, Informal Resolution of Ethical Violations, or is not resolved properly in that fashion, psychologists take further action appropriate to the situation. Such action might include referral to state or national committees on professional ethics, to state licensing boards, or to the appropriate institutional authorities. This standard does not apply when an intervention would violate confidentiality rights or when psychologists have been retained to review the work of another psychologist whose professional conduct is in question. (See also Standard 1.02, Conflicts Between Ethics and Law, Regulations, or Other Governing Legal Authority.)

1.06 Cooperating With Ethics Committees
Psychologists cooperate in ethics investigations, proceedings, and resulting requirements of the APA or any affiliated state psychological association to which they belong. In doing so, they address any confidentiality issues. Failure to cooperate is itself an ethics violation. However, making a request for deferment of adjudication of an ethics complaint pending the outcome of litigation does not alone constitute noncooperation.

1.07 Improper Complaints
Psychologists do not file or encourage the filing of ethics complaints that are made with reckless disregard for or willful ignorance of facts that would disprove the allegation.

1.08 Unfair Discrimination Against Complainants and Respondents
Psychologists do not deny persons employment, advancement, admissions to academic or other programs, tenure, or promotion, based solely upon their having made or their being the subject of an ethics complaint. This does not preclude taking action based upon the outcome of such proceedings or considering other appropriate information.

2. Competence

2.01 Boundaries of Competence

(a) Psychologists provide services, teach, and conduct research with populations and in areas only within the boundaries of their competence, based on their education, training, supervised experience, consultation, study, or professional experience.

(b) Where scientific or professional knowledge in the discipline of psychology establishes that an understanding of factors associated with age, gender, gender identity, race, ethnicity, culture, national origin, religion, sexual orientation, disability, language, or socioeconomic status is essential for effective implementation of their services or research, psychologists have or obtain the training, experience, consultation, or supervision necessary to ensure the competence of their services, or they make appropriate referrals, except as provided in Standard 2.02, Providing Services in Emergencies.

(c) Psychologists planning to provide services, teach, or conduct research involving populations, areas, techniques, or technologies new to them undertake relevant education, training, supervised experience, consultation, or study.

(d) When psychologists are asked to provide services to individuals for whom appropriate mental health services are not available and for which psychologists have not obtained the competence necessary, psychologists with closely related prior training or experience may provide such services in order to ensure that services are not denied if they make a reasonable effort to obtain the competence required by using relevant research, training, consultation, or study.

(e) In those emerging areas in which generally recognized standards for preparatory training do not yet exist, psychologists nevertheless take reasonable steps to ensure the competence of their work and to protect clients/patients, students, supervisees, research participants, organizational clients, and others from harm.

(f) When assuming forensic roles, psychologists are or become reasonably familiar with the judicial or administrative rules governing their roles.

2.02 Providing Services in Emergencies
In emergencies, when psychologists provide services to individuals for whom other mental health services are not available and for which psychologists have not obtained the necessary training, psychologists may provide such services in order to ensure that services are not denied. The services are discontinued as soon as the emergency has ended or appropriate services are available.

2.03 Maintaining Competence
Psychologists undertake ongoing efforts to develop and maintain their competence.

2.04 Bases for Scientific and Professional Judgments
Psychologists' work is based upon established scientific and professional knowledge of the discipline. (See also Standards 2.01e, Boundaries of Competence, and 10.01b, Informed Consent to Therapy.)

2.05 Delegation of Work to Others
Psychologists who delegate work to employees, supervisees, or research or teaching assistants or who use the services of others, such as interpreters, take reasonable steps to (1) avoid delegating such work to persons who have a multiple relationship with those being served that would likely lead to exploitation or loss of objectivity; (2) authorize only those responsibilities that such persons can be expected to perform competently on the basis of their education, training, or experience, either independently or with the level of supervision being provided; and (3) see that such persons perform these services competently. (See also Standards 2.02, Providing Services in Emergencies; 3.05, Multiple Relationships; 4.01, Maintaining Confidentiality; 9.01, Bases for Assessments; 9.02, Use of Assessments; 9.03, Informed Consent in Assessments; and 9.07, Assessment by Unqualified Persons.)

2.06 Personal Problems and Conflicts

(a) Psychologists refrain from initiating an activity when they know or should know that there is a substantial likelihood that their personal problems will prevent them from performing their work-related activities in a competent manner.

(b) When psychologists become aware of personal problems that may interfere with their performing work-related duties adequately, they take appropriate measures, such as obtaining professional consultation or assistance, and determine whether they should limit, suspend, or terminate their work-related duties. (See also Standard 10.10, Terminating Therapy.)

3. Human Relations
3.01 Unfair Discrimination
In their work-related activities, psychologists do not engage in unfair discrimination based on age, gender, gender identity, race, ethnicity, culture, national origin, religion, sexual orientation, disability, socioeconomic status, or any basis proscribed by law.

3.02 Sexual Harassment
Psychologists do not engage in sexual harassment. Sexual harassment is sexual solicitation, physical advances, or verbal or nonverbal conduct that is sexual in nature, that occurs in connection with the psychologist's activities or roles as a psychologist, and that either (1) is unwelcome, is offensive, or creates a hostile workplace or educational environment, and the psychologist knows or is told this or (2) is sufficiently severe or intense to be abusive to a reasonable person in the context. Sexual harassment can consist of a single intense or severe act or of multiple persistent or pervasive acts. (See also Standard 1.08, Unfair Discrimination Against Complainants and Respondents.)

3.03 Other Harassment
Psychologists do not knowingly engage in behavior that is harassing or demeaning to persons with whom they interact in their work based on factors such as those persons' age, gender, gender identity, race, ethnicity, culture, national origin, religion, sexual orientation, disability, language, or socioeconomic status.

3.04 Avoiding Harm
Psychologists take reasonable steps to avoid harming their clients/patients, students, supervisees, research participants, organizational clients, and others with whom they work, and to minimize harm where it is foreseeable and unavoidable.

3.05 Multiple Relationships

(a) A multiple relationship occurs when a psychologist is in a professional role with a person and (1) at the same time is in another role with the same person, (2) at the same time is in a relationship with a person closely associated with or related to the person with whom the psychologist has the professional relationship, or (3) promises to enter into another relationship in the future with the person or a person closely associated with or related to the person.

A psychologist refrains from entering into a multiple relationship if the multiple relationship could reasonably be expected to impair the psychologist's objectivity, competence, or effectiveness in performing his or her functions as a psychologist, or otherwise risks exploitation or harm to the person with whom the professional relationship exists.

Multiple relationships that would not reasonably be expected to cause impairment or risk exploitation or harm are not unethical.

(b) If a psychologist finds that, due to unforeseen factors, a potentially harmful multiple relationship has arisen, the psychologist takes reasonable steps to resolve it with due regard for the best interests of the affected person and maximal compliance with the Ethics Code.

(c) When psychologists are required by law, institutional policy, or extraordinary circumstances to serve in more than one role in judicial or administrative proceedings, at the outset they clarify role expectations and the extent of confidentiality and thereafter as changes occur. (See also Standards 3.04, Avoiding Harm, and 3.07, Third-Party Requests for Services.)

3.06 Conflict of Interest
Psychologists refrain from taking on a professional role when personal, scientific, professional, legal, financial, or other interests or relationships could reasonably be expected to (1) impair their objectivity, competence, or effectiveness in performing their functions as psychologists or (2) expose the person or organization with whom the professional relationship exists to harm or exploitation.

3.07 Third-Party Requests for Services
When psychologists agree to provide services to a person or entity at the request of a third party, psychologists attempt to clarify at the outset of the service the nature of the relationship with all individuals or organizations involved. This clarification includes the role of the psychologist (e.g., therapist, consultant, diagnostician, or expert witness), an identification of who is the client, the probable uses of the services provided or the information obtained, and the fact that there may be limits to confidentiality. (See also Standards 3.05, Multiple Relationships, and 4.02, Discussing the Limits of Confidentiality.)

3.08 Exploitative Relationships
Psychologists do not exploit persons over whom they have supervisory, evaluative, or other authority such as clients/patients, students, supervisees, research participants, and employees. (See also Standards 3.05, Multiple Relationships; 6.04, Fees and Financial Arrangements; 6.05, Barter With Clients/Patients; 7.07, Sexual Relationships With Students and Supervisees; 10.05, Sexual Intimacies With Current Therapy Clients/Patients; 10.06, Sexual Intimacies With Relatives or Significant Others of Current Therapy Clients/Patients; 10.07, Therapy With Former Sexual Partners; and 10.08, Sexual Intimacies With Former Therapy Clients/Patients.)

3.09 Cooperation With Other Professionals
When indicated and professionally appropriate, psychologists cooperate with other professionals in order to serve their clients/patients effectively and appropriately. (See also Standard 4.05, Disclosures.)

3.10 Informed Consent

(a) When psychologists conduct research or provide assessment, therapy, counseling, or consulting services in person or via electronic transmission or other forms of communication, they obtain the informed consent of the individual or individuals using language that is reasonably understandable to that person or persons except when conducting such activities without consent is mandated by law or governmental regulation or as otherwise provided in this Ethics Code. (See also Standards 8.02, Informed Consent to Research; 9.03, Informed Consent in Assessments; and 10.01, Informed Consent to Therapy.)

(b) For persons who are legally incapable of giving informed consent, psychologists nevertheless (1) provide an appropriate explanation, (2) seek the individual's assent, (3) consider such persons' preferences and best interests, and (4) obtain appropriate permission from a legally authorized person, if such substitute consent is permitted or required by law. When consent by a legally authorized person is not permitted or required by law, psychologists take reasonable steps to protect the individual's rights and welfare.

(c) When psychological services are court ordered or otherwise mandated, psychologists inform the individual of the nature of the anticipated services, including whether the services are court ordered or mandated and any limits of confidentiality, before proceeding.

(d) Psychologists appropriately document written or oral consent, permission, and assent. (See also Standards 8.02, Informed Consent to Research; 9.03, Informed Consent in Assessments; and 10.01, Informed Consent to Therapy.)

3.11 Psychological Services Delivered To or Through Organizations

(a) Psychologists delivering services to or through organizations provide information beforehand to clients and when appropriate those directly affected by the services about (1) the nature and objectives of the services, (2) the intended recipients, (3) which of the individuals are clients, (4) the relationship the psychologist will have with each person and the organization, (5) the probable uses of services provided and information obtained, (6) who will have access to the information, and (7) limits of confidentiality. As soon as feasible, they provide information about the results and conclusions of such services to appropriate persons.

(b) If psychologists will be precluded by law or by organizational roles from providing such information to particular individuals or groups, they so inform those individuals or groups at the outset of the service.

3.12 Interruption of Psychological Services
Unless otherwise covered by contract, psychologists make reasonable efforts to plan for facilitating services in the event that psychological services are interrupted by factors such as the psychologist's illness, death, unavailability, relocation, or retirement or by the client's/patient's relocation or financial limitations. (See also Standard 6.02c, Maintenance, Dissemination, and Disposal of Confidential Records of Professional and Scientific Work.)

4. Privacy And Confidentiality
4.01 Maintaining Confidentiality
Psychologists have a primary obligation and take reasonable precautions to protect confidential information obtained through or stored in any medium, recognizing that the extent and limits of confidentiality may be regulated by law or established by institutional rules or professional or scientific relationship. (See also Standard 2.05, Delegation of Work to Others.)

4.02 Discussing the Limits of Confidentiality

(a) Psychologists discuss with persons (including, to the extent feasible, persons who are legally incapable of giving informed consent and their legal representatives) and organizations with whom they establish a scientific or professional relationship (1) the relevant limits of confidentiality and (2) the foreseeable uses of the information generated through their psychological activities. (See also Standard 3.10, Informed Consent.)

(b) Unless it is not feasible or is contraindicated, the discussion of confidentiality occurs at the outset of the relationship and thereafter as new circumstances may warrant.

(c) Psychologists who offer services, products, or information via electronic transmission inform clients/patients of the risks to privacy and limits of confidentiality.

4.03 Recording
Before recording the voices or images of individuals to whom they provide services, psychologists obtain permission from all such persons or their legal representatives. (See also Standards 8.03, Informed Consent for Recording Voices and Images in Research; 8.05, Dispensing With Informed Consent for Research; and 8.07, Deception in Research.)

4.04 Minimizing Intrusions on Privacy

(a) Psychologists include in written and oral reports and consultations, only information germane to the purpose for which the communication is made.

(b) Psychologists discuss confidential information obtained in their work only for appropriate scientific or professional purposes and only with persons clearly concerned with such matters.

4.05 Disclosures

(a) Psychologists may disclose confidential information with the appropriate consent of the organizational client, the individual client/patient, or another legally authorized person on behalf of the client/patient unless prohibited by law.

(b) Psychologists disclose confidential information without the consent of the individual only as mandated by law, or where permitted by law for a valid purpose such as to (1) provide needed professional services; (2) obtain appropriate professional consultations; (3) protect the client/patient, psychologist, or others from harm; or (4) obtain payment for services from a client/patient, in which instance disclosure is limited to the minimum that is necessary to achieve the purpose. (See also Standard 6.04e, Fees and Financial Arrangements.)

4.06 Consultations
When consulting with colleagues, (1) psychologists do not disclose confidential information that reasonably could lead to the identification of a client/patient, research participant, or other person or organization with whom they have a confidential relationship unless they have obtained the prior consent of the person or organization or the disclosure cannot be avoided, and (2) they disclose information only to the extent necessary to achieve the purposes of the consultation. (See also Standard 4.01, Maintaining Confidentiality.)

4.07 Use of Confidential Information for Didactic or Other Purposes
Psychologists do not disclose in their writings, lectures, or other public media, confidential, personally identifiable information concerning their clients/patients, students, research participants, organizational clients, or other recipients of their services that they obtained during the course of their work, unless (1) they take reasonable steps to disguise the person or organization, (2) the person or organization has consented in writing, or (3) there is legal authorization for doing so.

5. Advertising and Other Public Statements
5.01 Avoidance of False or Deceptive Statements

(a) Public statements include but are not limited to paid or unpaid advertising, product endorsements, grant applications, licensing applications, other credentialing applications, brochures, printed matter, directory listings, personal resumes or curricula vitae, or comments for use in media such as print or electronic transmission, statements in legal proceedings, lectures and public oral presentations, and published materials. Psychologists do not knowingly make public statements that are false, deceptive, or fraudulent concerning their research, practice, or other work activities or those of persons or organizations with which they are affiliated.

(b) Psychologists do not make false, deceptive, or fraudulent statements concerning (1) their training, experience, or competence; (2) their academic degrees; (3) their credentials; (4) their institutional or association affiliations; (5) their services; (6) the scientific or clinical basis for, or results or degree of success of, their services; (7) their fees; or (8) their publications or research findings.

(c) Psychologists claim degrees as credentials for their health services only if those degrees (1) were earned from a regionally accredited educational institution or (2) were the basis for psychology licensure by the state in which they practice.

5.02 Statements by Others

(a) Psychologists who engage others to create or place public statements that promote their professional practice, products, or activities retain professional responsibility for such statements.

(b) Psychologists do not compensate employees of press, radio, television, or other communication media in return for publicity in a news item. (See also Standard 1.01, Misuse of Psychologists' Work.)

(c) A paid advertisement relating to psychologists' activities must be identified or clearly recognizable as such.

5.03 Descriptions of Workshops and Non-Degree-Granting Educational Programs
To the degree to which they exercise control, psychologists responsible for announcements, catalogs, brochures, or advertisements describing workshops, seminars, or other non-degree-granting educational programs ensure that they accurately describe the audience for which the program is intended, the educational objectives, the presenters, and the fees involved.

5.04 Media Presentations
When psychologists provide public advice or comment via print, Internet, or other electronic transmission, they take precautions to ensure that statements (1) are based on their professional knowledge, training, or experience in accord with appropriate psychological literature and practice; (2) are otherwise consistent with this Ethics Code; and (3) do not indicate that a professional relationship has been established with the recipient. (See also Standard 2.04, Bases for Scientific and Professional Judgments.)

5.05 Testimonials
Psychologists do not solicit testimonials from current therapy clients/patients or other persons who because of their particular circumstances are vulnerable to undue influence.

5.06 In-Person Solicitation
Psychologists do not engage, directly or through agents, in uninvited in-person solicitation of business from actual or potential therapy clients/patients or other persons who because of their particular circumstances are vulnerable to undue influence. However, this prohibition does not preclude (1) attempting to implement appropriate collateral contacts for the purpose of benefiting an already engaged therapy client/patient or (2) providing disaster or community outreach services.

6. Record Keeping and Fees

6.01 Documentation of Professional and Scientific Work and Maintenance of Records
Psychologists create, and to the extent the records are under their control, maintain, disseminate, store, retain, and dispose of records and data relating to their professional and scientific work in order to (1) facilitate provision of services later by them or by other professionals, (2) allow for replication of research design and analyses, (3) meet institutional requirements, (4) ensure accuracy of billing and payments, and (5) ensure compliance with law. (See also Standard 4.01, Maintaining Confidentiality.)

6.02 Maintenance, Dissemination, and Disposal of Confidential Records of Professional and Scientific Work
(a) Psychologists maintain confidentiality in creating, storing, accessing, transferring, and disposing of records under their control, whether these are written, automated, or in any other medium. (See also Standards 4.01, Maintaining Confidentiality, and 6.01, Documentation of Professional and Scientific Work and Maintenance of Records.)

(b) If confidential information concerning recipients of psychological services is entered into databases or systems of records available to persons whose access has not been consented to by the recipient, psychologists use coding or other techniques to avoid the inclusion of personal identifiers.

(c) Psychologists make plans in advance to facilitate the appropriate transfer and to protect the confidentiality of records and data in the event of psychologists' withdrawal from positions or practice. (See also Standards 3.12, Interruption of Psychological Services, and 10.09, Interruption of Therapy.)

6.03 Withholding Records for Nonpayment
Psychologists may not withhold records under their control that are requested and needed for a client's/patient's emergency treatment solely because payment has not been received.

6.04 Fees and Financial Arrangements

(a) As early as is feasible in a professional or scientific relationship, psychologists and recipients of psychological services reach an agreement specifying compensation and billing arrangements.

(b) Psychologists' fee practices are consistent with law.

(c) Psychologists do not misrepresent their fees.

(d) If limitations to services can be anticipated because of limitations in financing, this is discussed with the recipient of services as early as is feasible. (See also Standards 10.09, Interruption of Therapy, and 10.10, Terminating Therapy.)

(e) If the recipient of services does not pay for services as agreed, and if psychologists intend to use collection agencies or legal measures to collect the fees, psychologists first inform the person that such measures will be taken and provide that person an opportunity to make prompt payment. (See also Standards 4.05, Disclosures; 6.03, Withholding Records for Nonpayment; and 10.01, Informed Consent to Therapy.)

6.05 Barter With Clients/Patients
Barter is the acceptance of goods, services, or other nonmonetary remuneration from clients/patients in return for psychological services. Psychologists may barter only if (1) it is not clinically contraindicated, and (2) the resulting arrangement is not exploitative. (See also Standards 3.05, Multiple Relationships, and 6.04, Fees and Financial Arrangements.)

6.06 Accuracy in Reports to Payors and Funding Sources
In their reports to payors for services or sources of research funding, psychologists take reasonable steps to ensure the accurate reporting of the nature of the service provided or research conducted, the fees, charges, or payments, and where applicable, the identity of the provider, the findings, and the diagnosis. (See also Standards 4.01, Maintaining Confidentiality; 4.04, Minimizing Intrusions on Privacy; and 4.05, Disclosures.)

6.07 Referrals and Fees
When psychologists pay, receive payment from, or divide fees with another professional, other than in an employer-employee relationship, the payment to each is based on the services provided (clinical, consultative, administrative, or other) and is not based on the referral itself. (See also Standard 3.09, Cooperation With Other Professionals.)

7. Education and Trainings

7.01 Design of Education and Training Programs
Psychologists responsible for education and training programs take reasonable steps to ensure that the programs are designed to provide the appropriate knowledge and proper experiences, and to meet the requirements for licensure, certification, or other goals for which claims are made by the program. (See also Standard 5.03, Descriptions of Workshops and Non-Degree-Granting Educational Programs.)

7.02 Descriptions of Education and Training Programs
Psychologists responsible for education and training programs take reasonable steps to ensure that there is a current and accurate description of the program content (including participation in required course- or program-related counseling, psychotherapy, experiential groups, consulting projects, or community service), training goals and objectives, stipends and benefits, and requirements that must be met for satisfactory completion of the program. This information must be made readily available to all interested parties.

7.03 Accuracy in Teaching

(a) Psychologists take reasonable steps to ensure that course syllabi are accurate regarding the subject matter to be covered, bases for evaluating progress, and the nature of course experiences. This standard does not preclude an instructor from modifying course content or requirements when the instructor considers it pedagogically necessary or desirable, so long as students are made aware of these modifications in a manner that enables them to fulfill course requirements. (See also Standard 5.01, Avoidance of False or Deceptive Statements.)

(b) When engaged in teaching or training, psychologists present psychological information accurately. (See also Standard 2.03, Maintaining Competence.)

7.04 Student Disclosure of Personal Information
Psychologists do not require students or supervisees to disclose personal information in course- or program-related activities, either orally or in writing, regarding sexual history, history of abuse and neglect, psychological treatment, and relationships with parents, peers, and spouses or significant others except if (1) the program or training facility has clearly identified this requirement in its admissions and program materials or (2) the information is necessary to evaluate or obtain assistance for students whose personal problems could reasonably be judged to be preventing them from performing their training- or professionally related activities in a competent manner or posing a threat to the students or others.

7.05 Mandatory Individual or Group Therapy

(a) When individual or group therapy is a program or course requirement, psychologists responsible for that program allow students in undergraduate and graduate programs the option of selecting such therapy from practitioners unaffiliated with the program. (See also Standard 7.02, Descriptions of Education and Training Programs.)

(b) Faculty who are or are likely to be responsible for evaluating students' academic performance do not themselves provide that therapy. (See also Standard 3.05, Multiple Relationships.)

7.06 Assessing Student and Supervisee Performance

(a) In academic and supervisory relationships, psychologists establish a timely and specific process for providing feedback to students and supervisees. Information regarding the process is provided to the student at the beginning of supervision.

(b) Psychologists evaluate students and supervisees on the basis of their actual performance on relevant and established program requirements.

7.07 Sexual Relationships With Students and Supervisees
Psychologists do not engage in sexual relationships with students or supervisees who are in their department, agency, or training center or over whom psychologists have or are likely to have evaluative authority. (See also Standard 3.05, Multiple Relationships.)

8. Research and Publication
8.01 Institutional Approval
When institutional approval is required, psychologists provide accurate information about their research proposals and obtain approval prior to conducting the research. They conduct the research in accordance with the approved research protocol.

8.02 Informed Consent to Research

(a) When obtaining informed consent as required in Standard 3.10, Informed Consent, psychologists inform participants about (1) the purpose of the research, expected duration, and procedures; (2) their right to decline to participate and to withdraw from the research once participation has begun; (3) the foreseeable consequences of declining or withdrawing; (4) reasonably foreseeable factors that may be expected to influence their willingness to participate such as potential risks, discomfort, or adverse effects; (5) any prospective research benefits; (6) limits of confidentiality; (7) incentives for participation; and (8) whom to contact for questions about the research and research participants' rights. They provide opportunity for the prospective participants to ask questions and receive answers. (See also Standards 8.03, Informed Consent for Recording Voices and Images in Research; 8.05, Dispensing With Informed Consent for Research; and 8.07, Deception in Research.)

(b) Psychologists conducting intervention research involving the use of experimental treatments clarify to participants at the outset of the research (1) the experimental nature of the treatment; (2) the services that will or will not be available to the control group(s) if appropriate; (3) the means by which assignment to treatment and control groups will be made; (4) available treatment alternatives if an individual does not wish to participate in the research or wishes to withdraw once a study has begun; and (5) compensation for or monetary costs of participating including, if appropriate, whether reimbursement from the participant or a third-party payor will be sought. (See also Standard 8.02a, Informed Consent to Research.)

8.03 Informed Consent for Recording Voices and Images in Research
Psychologists obtain informed consent from research participants prior to recording their voices or images for data collection unless (1) the research consists solely of naturalistic observations in public places, and it is not anticipated that the recording will be used in a manner that could cause personal identification or harm, or (2) the research design includes deception, and consent for the use of the recording is obtained during debriefing. (See also Standard 8.07, Deception in Research.)

8.04 Client/Patient, Student, and Subordinate Research Participants

(a) When psychologists conduct research with clients/patients, students, or subordinates as participants, psychologists take steps to protect the prospective participants from adverse consequences of declining or withdrawing from participation.

(b) When research participation is a course requirement or an opportunity for extra credit, the prospective participant is given the choice of equitable alternative activities.

8.05 Dispensing With Informed Consent for Research
Psychologists may dispense with informed consent only (1) where research would not reasonably be assumed to create distress or harm and involves (a) the study of normal educational practices, curricula, or classroom management methods conducted in educational settings; (b) only anonymous questionnaires, naturalistic observations, or archival research for which disclosure of responses would not place participants at risk of criminal or civil liability or damage their financial standing, employability, or reputation, and confidentiality is protected; or (c) the study of factors related to job or organization effectiveness conducted in organizational settings for which there is no risk to participants' employability, and confidentiality is protected or (2) where otherwise permitted by law or federal or institutional regulations.

8.06 Offering Inducements for Research Participation

(a) Psychologists make reasonable efforts to avoid offering excessive or inappropriate financial or other inducements for research participation when such inducements are likely to coerce participation.

(b) When offering professional services as an inducement for research participation, psychologists clarify the nature of the services, as well as the risks, obligations, and limitations. (See also Standard 6.05, Barter With Clients/Patients.)

8.07 Deception in Research

(a) Psychologists do not conduct a study involving deception unless they have determined that the use of deceptive techniques is justified by the study's significant prospective scientific, educational, or applied value and that effective nondeceptive alternative procedures are not feasible.

(b) Psychologists do not deceive prospective participants about research that is reasonably expected to cause physical pain or severe emotional distress.

(c) Psychologists explain any deception that is an integral feature of the design and conduct of an experiment to participants as early as is feasible, preferably at the conclusion of their participation, but no later than at the conclusion of the data collection, and permit participants to withdraw their data. (See also Standard 8.08, Debriefing.)

8.08 Debriefing

(a) Psychologists provide a prompt opportunity for participants to obtain appropriate information about the nature, results, and conclusions of the research, and they take reasonable steps to correct any misconceptions that participants may have of which the psychologists are aware.

(b) If scientific or humane values justify delaying or withholding this information, psychologists take reasonable measures to reduce the risk of harm.

(c) When psychologists become aware that research procedures have harmed a participant, they take reasonable steps to minimize the harm.

8.09 Humane Care and Use of Animals in Research

(a) Psychologists acquire, care for, use, and dispose of animals in compliance with current federal, state, and local laws and regulations, and with professional standards.

(b) Psychologists trained in research methods and experienced in the care of laboratory animals supervise all procedures involving animals and are responsible for ensuring appropriate consideration of their comfort, health, and humane treatment.

(c) Psychologists ensure that all individuals under their supervision who are using animals have received instruction in research methods and in the care, maintenance, and handling of the species being used, to the extent appropriate to their role. (See also Standard 2.05, Delegation of Work to Others.)

(d) Psychologists make reasonable efforts to minimize the discomfort, infection, illness, and pain of animal subjects.

(e) Psychologists use a procedure subjecting animals to pain, stress, or privation only when an alternative procedure is unavailable and the goal is justified by its prospective scientific, educational, or applied value.

(f) Psychologists perform surgical procedures under appropriate anesthesia and follow techniques to avoid infection and minimize pain during and after surgery.

(g) When it is appropriate that an animal's life be terminated, psychologists proceed rapidly, with an effort to minimize pain and in accordance with accepted procedures.

8.10 Reporting Research Results

(a) Psychologists do not fabricate data. (See also Standard 5.01a, Avoidance of False or Deceptive Statements.)

(b) If psychologists discover significant errors in their published data, they take reasonable steps to correct such errors in a correction, retraction, erratum, or other appropriate publication means.

8.11 Plagiarism
Psychologists do not present portions of another's work or data as their own, even if the other work or data source is cited occasionally.

8.12 Publication Credit

(a) Psychologists take responsibility and credit, including authorship credit, only for work they have actually performed or to which they have substantially contributed. (See also Standard 8.12b, Publication Credit.)

(b) Principal authorship and other publication credits accurately reflect the relative scientific or professional contributions of the individuals involved, regardless of their relative status. Mere possession of an institutional position, such as department chair, does not justify authorship credit. Minor contributions to the research or to the writing for publications are acknowledged appropriately, such as in footnotes or in an introductory statement.

(c) Except under exceptional circumstances, a student is listed as principal author on any multiple-authored article that is substantially based on the student's doctoral dissertation. Faculty advisors discuss publication credit with students as early as feasible and throughout the research and publication process as appropriate. (See also Standard 8.12b, Publication Credit.)

8.13 Duplicate Publication of Data
Psychologists do not publish, as original data, data that have been previously published. This does not preclude republishing data when they are accompanied by proper acknowledgment.

8.14 Sharing Research Data for Verification

(a) After research results are published, psychologists do not withhold the data on which their conclusions are based from other competent professionals who seek to verify the substantive claims through reanalysis and who intend to use such data only for that purpose, provided that the confidentiality of the participants can be protected and unless legal rights concerning proprietary data preclude their release. This does not preclude psychologists from requiring that such individuals or groups be responsible for costs associated with the provision of such information.

(b) Psychologists who request data from other psychologists to verify the substantive claims through reanalysis may use shared data only for the declared purpose. Requesting psychologists obtain prior written agreement for all other uses of the data.

8.15 Reviewers
Psychologists who review material submitted for presentation, publication, grant, or research proposal review respect the confidentiality of and the proprietary rights in such information of those who submitted it.

9. Assessment

9.01 Bases for Assessments

(a) Psychologists base the opinions contained in their recommendations, reports, and diagnostic or evaluative statements, including forensic testimony, on information and techniques sufficient to substantiate their findings. (See also Standard 2.04, Bases for Scientific and Professional Judgments.)

(b) Except as noted in 9.01c, psychologists provide opinions of the psychological characteristics of individuals only after they have conducted an examination of the individuals adequate to support their statements or conclusions. When, despite reasonable efforts, such an examination is not practical, psychologists document the efforts they made and the result of those efforts, clarify the probable impact of their limited information on the reliability and validity of their opinions, and appropriately limit the nature and extent of their conclusions or recommendations. (See also Standards 2.01, Boundaries of Competence, and 9.06, Interpreting Assessment Results.)

(c) When psychologists conduct a record review or provide consultation or supervision and an individual examination is not warranted or necessary for the opinion, psychologists explain this and the sources of information on which they based their conclusions and recommendations.

9.02 Use of Assessments

(a) Psychologists administer, adapt, score, interpret, or use assessment techniques, interviews, tests, or instruments in a manner and for purposes that are appropriate in light of the research on or evidence of the usefulness and proper application of the techniques.

(b) Psychologists use assessment instruments whose validity and reliability have been established for use with members of the population tested. When such validity or reliability has not been established, psychologists describe the strengths and limitations of test results and interpretation.

(c) Psychologists use assessment methods that are appropriate to an individual's language preference and competence, unless the use of an alternative language is relevant to the assessment issues.

9.03 Informed Consent in Assessments

(a) Psychologists obtain informed consent for assessments, evaluations, or diagnostic services, as described in Standard 3.10, Informed Consent, except when (1) testing is mandated by law or governmental regulations; (2) informed consent is implied because testing is conducted as a routine educational, institutional, or organizational activity (e.g., when participants voluntarily agree to assessment when applying for a job); or (3) one purpose of the testing is to evaluate decisional capacity. Informed consent includes an explanation of the nature and purpose of the assessment, fees, involvement of third parties, and limits of confidentiality and sufficient opportunity for the client/patient to ask questions and receive answers.

(b) Psychologists inform persons with questionable capacity to consent or for whom testing is mandated by law or governmental regulations about the nature and purpose of the proposed assessment services, using language that is reasonably understandable to the person being assessed.

(c) Psychologists using the services of an interpreter obtain informed consent from the client/patient to use that interpreter, ensure that confidentiality of test results and test security are maintained, and include in their recommendations, reports, and diagnostic or evaluative statements, including forensic testimony, discussion of any limitations on the data obtained. (See also Standards 2.05, Delegation of Work to Others; 4.01, Maintaining Confidentiality; 9.01, Bases for Assessments; 9.06, Interpreting Assessment Results; and 9.07, Assessment by Unqualified Persons.)

9.04 Release of Test Data

(a) The term test data refers to raw and scaled scores, client/patient responses to test questions or stimuli, and psychologists' notes and recordings concerning client/patient statements and behavior during an examination. Those portions of test materials that include client/patient responses are included in the definition of test data. Pursuant to a client/patient release, psychologists provide test data to the client/patient or other persons identified in the release. Psychologists may refrain from releasing test data to protect a client/patient or others from substantial harm or misuse or misrepresentation of the data or the test, recognizing that in many instances release of confidential information under these circumstances is regulated by law. (See also Standard 9.11, Maintaining Test Security.)

(b) In the absence of a client/patient release, psychologists provide test data only as required by law or court order.

9.05 Test Construction
Psychologists who develop tests and other assessment techniques use appropriate psychometric procedures and current scientific or professional knowledge for test design, standardization, validation, reduction or elimination of bias, and recommendations for use.

9.06 Interpreting Assessment Results
When interpreting assessment results, including automated interpretations, psychologists take into account the purpose of the assessment as well as the various test factors, test-taking abilities, and other characteristics of the person being assessed, such as situational, personal, linguistic, and cultural differences, that might affect psychologists' judgments or reduce the accuracy of their interpretations. They indicate any significant limitations of their interpretations. (See also Standards 2.01b and c, Boundaries of Competence, and 3.01, Unfair Discrimination.)

9.07 Assessment by Unqualified Persons
Psychologists do not promote the use of psychological assessment techniques by unqualified persons, except when such use is conducted for training purposes with appropriate supervision. (See also Standard 2.05, Delegation of Work to Others.)

9.08 Obsolete Tests and Outdated Test Results

(a) Psychologists do not base their assessment or intervention decisions or recommendations on data or test results that are outdated for the current purpose.

(b) Psychologists do not base such decisions or recommendations on tests and measures that are obsolete and not useful for the current purpose.

9.09 Test Scoring and Interpretation Services

(a) Psychologists who offer assessment or scoring services to other professionals accurately describe the purpose, norms, validity, reliability, and applications of the procedures and any special qualifications applicable to their use.

(b) Psychologists select scoring and interpretation services (including automated services) on the basis of evidence of the validity of the program and procedures as well as on other appropriate considerations. (See also Standard 2.01b and c, Boundaries of Competence.)

(c) Psychologists retain responsibility for the appropriate application, interpretation, and use of assessment instruments, whether they score and interpret such tests themselves or use automated or other services.

9.10 Explaining Assessment Results
Regardless of whether the scoring and interpretation are done by psychologists, by employees or assistants, or by automated or other outside services, psychologists take reasonable steps to ensure that explanations of results are given to the individual or designated representative unless the nature of the relationship precludes provision of an explanation of results (such as in some organizational consulting, preemployment or security screenings, and forensic evaluations), and this fact has been clearly explained to the person being assessed in advance.

9.11. Maintaining Test Security
The term test materials refers to manuals, instruments, protocols, and test questions or stimuli and does not include test data as defined in Standard 9.04, Release of Test Data. Psychologists make reasonable efforts to maintain the integrity and security of test materials and other assessment techniques consistent with law and contractual obligations, and in a manner that permits adherence to this Ethics Code. 

10. Therapy

10.01 Informed Consent to Therapy

(a) When obtaining informed consent to therapy as required in Standard 3.10, Informed Consent, psychologists inform clients/patients as early as is feasible in the therapeutic relationship about the nature and anticipated course of therapy, fees, involvement of third parties, and limits of confidentiality and provide sufficient opportunity for the client/patient to ask questions and receive answers. (See also Standards 4.02, Discussing the Limits of Confidentiality, and 6.04, Fees and Financial Arrangements.)

(b) When obtaining informed consent for treatment for which generally recognized techniques and procedures have not been established, psychologists inform their clients/patients of the developing nature of the treatment, the potential risks involved, alternative treatments that may be available, and the voluntary nature of their participation. (See also Standards 2.01e, Boundaries of Competence, and 3.10, Informed Consent.)

(c) When the therapist is a trainee and the legal responsibility for the treatment provided resides with the supervisor, the client/patient, as part of the informed consent procedure, is informed that the therapist is in training and is being supervised and is given the name of the supervisor.

10.02 Therapy Involving Couples or Families

(a) When psychologists agree to provide services to several persons who have a relationship (such as spouses, significant others, or parents and children), they take reasonable steps to clarify at the outset (1) which of the individuals are clients/patients and (2) the relationship the psychologist will have with each person. This clarification includes the psychologist's role and the probable uses of the services provided or the information obtained. (See also Standard 4.02, Discussing the Limits of Confidentiality.)

(b) If it becomes apparent that psychologists may be called on to perform potentially conflicting roles (such as family therapist and then witness for one party in divorce proceedings), psychologists take reasonable steps to clarify and modify, or withdraw from, roles appropriately. (See also Standard 3.05c, Multiple Relationships.)

10.03 Group Therapy
When psychologists provide services to several persons in a group setting, they describe at the outset the roles and responsibilities of all parties and the limits of confidentiality.

10.04 Providing Therapy to Those Served by Others
In deciding whether to offer or provide services to those already receiving mental health services elsewhere, psychologists carefully consider the treatment issues and the potential client's/patient's welfare. Psychologists discuss these issues with the client/patient or another legally authorized person on behalf of the client/patient in order to minimize the risk of confusion and conflict, consult with the other service providers when appropriate, and proceed with caution and sensitivity to the therapeutic issues.

10.05 Sexual Intimacies With Current Therapy Clients/Patients
Psychologists do not engage in sexual intimacies with current therapy clients/patients.

10.06 Sexual Intimacies With Relatives or Significant Others of Current Therapy Clients/Patients
Psychologists do not engage in sexual intimacies with individuals they know to be close relatives, guardians, or significant others of current clients/patients. Psychologists do not terminate therapy to circumvent this standard.

10.07 Therapy With Former Sexual Partners
Psychologists do not accept as therapy clients/patients persons with whom they have engaged in sexual intimacies.

10.08 Sexual Intimacies With Former Therapy Clients/Patients

(a) Psychologists do not engage in sexual intimacies with former clients/patients for at least two years after cessation or termination of therapy.

(b) Psychologists do not engage in sexual intimacies with former clients/patients even after a two-year interval except in the most unusual circumstances. Psychologists who engage in such activity after the two years following cessation or termination of therapy and of having no sexual contact with the former client/patient bear the burden of demonstrating that there has been no exploitation, in light of all relevant factors, including (1) the amount of time that has passed since therapy terminated; (2) the nature, duration, and intensity of the therapy; (3) the circumstances of termination; (4) the client's/patient's personal history; (5) the client's/patient's current mental status; (6) the likelihood of adverse impact on the client/patient; and (7) any statements or actions made by the therapist during the course of therapy suggesting or inviting the possibility of a posttermination sexual or romantic relationship with the client/patient. (See also Standard 3.05, Multiple Relationships.)

10.09 Interruption of Therapy
When entering into employment or contractual relationships, psychologists make reasonable efforts to provide for orderly and appropriate resolution of responsibility for client/patient care in the event that the employment or contractual relationship ends, with paramount consideration given to the welfare of the client/patient. (See also Standard 3.12, Interruption of Psychological Services.)

10.10 Terminating Therapy

(a) Psychologists terminate therapy when it becomes reasonably clear that the client/patient no longer needs the service, is not likely to benefit, or is being harmed by continued service.

(b) Psychologists may terminate therapy when threatened or otherwise endangered by the client/patient or another person with whom the client/patient has a relationship.

(c) Except where precluded by the actions of clients/patients or third-party payors, prior to termination psychologists provide pretermination counseling and suggest alternative service providers as appropriate.
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Questions for Making Ethical Decisions 

Making ethical decisions is a problem-solving process that can be guided by a set of questions: 
· What is the problem, and what are its ethical dimensions? 

· Who are the stakeholders or interested persons? 

· Are they aware of either the problem or its ethical dimensions? Are any of them being harmed or at risk of harm? 

· Are there either clear principles, ethical guidelines, or conduct requirements that address the problem? 

· Are there reasons not to follow the ethical guidelines or conduct requirements? 

· Are there conflicts between the people involved? Are the conflicts related to the ethical dilemma? 

· Are there strategies that might be employed to resolve or reduce the conflicts? 

· What are possible solutions to the ethical aspect of the problem? Consider a range of possibilities. Consult with others who are not directly involved but who may have a useful perspective or a solution not considered. 

· Choose a solution that is consistent with the ethical principles. Are there any reasons not to implement the solution? Could the solution stand the "clean, well-lit room" test. 

· Implement the solution. 

· Assess the outcome. Is the problem solved or in the process of being addressed. Is risk reduced? 

· Apply the knowledge gained to preventing the reemergence of this or similar problems in the future. 

Ethical Analyses:  The "Clean, Well-Lit Room" Test

A "clean, well-lit room" refers to the ability of a decision about a personal or professional matter to stand the scrutiny of a group of peers or professional colleagues that one respects. This standard is discussed by Hass and Malouf (1995, 2002) who attribute the test to D. Callahan. It goes like this: 

· Identify the decision to be made in terms of its ethical dimensions. 

· Next, in your mind, decide what you believe is an appropriate response based on your understanding of the problem and the ethical principles that apply. 

· Now, imagine defending your decision to an appropriate group of peers or professionals who are knowledgeable in the issues that pertain to the problem. (You would choose a different group, depending on the kind of problem. How would you defend your decision with your professors, your family, friends?) What would these respected colleagues or professionals say if you explaned to them with full honesty all of the dimensions of the ethical problem and your decision. 

· If you can imagine defending your decision with no difficulty to an appropriate group, there is an increased probability, but not a guarantee, that you made the 'right" or ethical decision. 

[image: image1]
STUDENT TASK: 

· Identify a difficult decision you made recently about your behavior as a student or an important relationship in your life. 

· What might be the ethical dimensions of the problem relative to your personal ethical principles, to standards of academic integrity, or to a formal ethics code such as that of APA? 

· Imagine defending your decision to an appropriate group in a clean, well-lit room where all the dimensions of your decision were know. 

· Does your decision meet your ethical standards? Would it meet the standards of an appropriate professional organization? 

Reference

Hass, L. J., & Malouf, , J. L.  (2002). Keeping up the good work: A practitioner’s guide to mental health ethics (3rd  ed.). Sarasota, FL. Professional Resource Press.

Prepared by P. Keller, Psychology Department, Mansfield University © 1999

Ethics Cases For Senior Seminar Discussion

Case 1:
Lead Reporter

You have acted as the coordinator of a team effort to assess the relationships between workers and clients in a residential treatment center.  You attempted to delegate your authority as much as possible in this assessment process.  For instance, an employee that worked under your authority wrote the majority of the final report.  While you did not formally write the report you did instruct this employee on the proper contents and edited his work to prepare it for final submission to your boss.  Because you were ultimately responsible for coordination of the project, when the final report was submitted, you put yourself as the lead author of the report and thanked the "assessment team" without mentioning names specifically.  This resulted in some hurt feeling and even accusations of unethical behavior. Q. Is there a problem? How should it be addressed?

Case 2:
Youth Counselor in a Pinch

You work as a counselor at a shelter for troubled youth.  On a Friday afternoon you are called into your boss’ office to chat about an unusual case.  One of your longtime favorite clients has had a problem with some recent financial paperwork that has led the local social service agencies to request you to remove that client from your center until the "red tape" problems are settled.  Social services believes it will be settled early next week, but because of state legal guidelines, suggest you remove the youth and allow her to stay in a safe holding cell at the local sheriff's lockup (the Sheriff's office has agreed to do this).  Your boss is troubled by this option and asks you to watch over the youth at your own home for the weekend. She notes that this situation is equivalent to working at the office and offers to compensate you with 30 hours overtime for your efforts over the weekend. Q. What are the ethical dimensions to this issue? What should you do?

Case 3:
The Team Loafer

You are put in charge of a team of five workers to complete an important report.   You are told that the quality of the completed report is likely affect future raises, promotions and general stature of participating team members.  At an initial meeting of all team members a consensus is found for a 5 month plan to complete the job.  Most members contribute fairly and consistently but one member of the team largely disappears for the 4 months.  He/She is asked by you and other team members where the work s/he is responsible for is which is met initial with seemingly legitimate reasons, as several months go by and this member becomes increasingly difficult and defensive. S/he quietly complains to management that your style of team coordination is discriminatory and controlling.  You decide that you will keep you nose on task and not get bogged down in dissension.  You re-assign the unhappy team members duty and turn in the report on time.  In the last month the disappearing teammate pledges to help more.  She/he does legitimately contribute, but you do not assign him/her any “really important tasks”. In the end, you include everyone’s name on the final report as contributors, even the unhappy team member.  Upper management is pleased with the report, publicly congratulates all members on a job well done, and raises are given to all team members a couple months following the report submission. Q. Is there a problem? How should it be addressed?

Case 4:
The Guidance Counselor

Your job is to help guide high school students toward their next step after graduation.  You are well liked by the students, and it is not unusual for them to disclose quite personal information to you.  A recent student meeting with you for a guidance session alluded to (but did not say specifically) the possibility of a physically and potentially sexually abusive situation in his home.  You know this student's family personally and are aware that community holds his parents in high regard.  The parents are both well educated and considered to be community leaders. Q. What are the ethical dimensions to this issue? What should you do? 

Case 5:
Internet Hanky Panky

Your are asked by you boss to address what she calls inappropriate employee use of company Internet access.  Early in your investigation you find that many employees have received mail of materials like racy Bill Clinton jokes, dumb-blonde jokes, and some pornographic pictures of Paris Hilton.  A few have forwarded these materials among themselves.  Still others have spent as much as a couple hours a day surfing the net, though they claim it was during lunch and break times.  Some angry employees have questioned why you are not breathing down the necks of the smokers who take far more and even longer breaks than they do. Q. What are the ethical dimensions to this issue? What should you do?
The Smart Interviewer: Tips for Success

I.
Before Interview

1. Get information on interviewer(s)/(write down)

2. Get information on company (shows interest)(write down)

3. What is important to you in your work/learning environment?

4. Overemphasize the positive before any interview:  Try to think of at least 10 things you find positive about the job (e.g., nice boss, good workers, good atmosphere, good learning experience, a good opportunity for advancement, clear job objectives, etc).  

5. Don't expect "normality" (although this may be important to you).

II.
During the interview:

1. You are being interviewed as a potential employee first, a "whole person" second!

2. Remember, You are interviewing them too!!!.  Ask open ended questions that are important to you (Where do you all see yourself going, what are your company goals, how would you describe the relationship between administration and employees, what would be expected of me; etc.)

3. Learn about the environment. You should be informed as to the atmosphere there toward employees, the general level of content among employees, the degree of leadership and organization there.  These are of critical importance to your happiness and ability to learn!!

4. Speak to their interests (anticipate what is needed; in service professions they are frequently understaffed, they are looking for a team player that will pull their weight and bring positive/fresh energy to the environment.  Professors are looking for a student who will give her all to learn/and support their interests in a lab, particularly in a Ph.D. program)  (A win/win situation for you)

5. Pause.  Think about question being asked.  How can your background experience support your answer?

6. Be aware of but de-emphasize the negative during the interview.  Do your best to get the job first.  If you weren't somewhat interested in the employment you shouldn't have applied in the first place.

7. Use your resume materials.  This is a "legal cheat-sheet" that will back up your claims of competence or experience.

III.
Interviewing Behavior

1. Answer their questions. Period.  Keep you answers to the point.  Be short and clear if possible.  

2. Dress for the part.  This is the first impression and appearance, next to personality (which is not as quickly assessed), the most important.

3. Powerful vs. Powerless speaking styles (women & men). Avoid:  

· Ahs/ Umms

· Qualifying comments- "this may sound stupid to you, but"; "I'm no expert but"

· Tag questions- "don’t you agree"

4. Contextual Things to consider (particularly in 2nd, 3rd interviews)

Woman to Woman 
(powerful) 
Man on Man 

(powerful)

Woman to Man

(variation) 
Man to Woman
(variation)

5. Asking About Money & Benefits
BE PATIENT, let them tell you.  If the interview proceeds to a 2nd interview and this information has not been discussed, then POLITELY and TACTFULLY explain you are interested in knowing information on the salary and employee benefit package for the job.

6. Get and use names.  Do not leave the interview without getting the names and addresses of those who took the time to interview you.  Be sure to THANK EACH INTERVIEWER PERSONALLY ON AT THE END.  This should be formal (they are not your buddies yet!).

7. Ask a few questions [see II-2].  If you don’t ask questions it suggests lack of interest, meekness, and you are an potential employee who won't ask questions when you are unsure about the job.

8. Leave your personal problems at home.  This is the quickest way to get the boot.. and you should get the boot if use this formal situation to air out your problems.

Popular Interview Questions (Especially in initial meetings)

1. Tell me about yourself.

2. What would you characterize as your strengths?

3. What would you characterize as your weaknesses?

4. What interests you about our organization/university?

5. What are you short/long-terms goals?

6. What do you know about our company/organization?

7. Where would you like to be in 5 years?

8. Tell me about your qualifications and how they may contribute to our organization.

9. Conditional questions (What would you do if…?) [Want to see a rational thought process]

( For more information and interview questions, check out www.job-interview.net on the web.
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	All Assignments in Portfolio have been Revised
	
	
	

	All Work Professionally Typed
	
	
	

	Cover and Side Label Present & Readable
	
	
	

	Presentation and Appearance
	Excellent
	Good
	Fair
	Poor
	Comment

	Table of Contents-Clarity/Legibility
	
	
	
	
	

	Section Dividers Clearly Placed/Accessible
	
	
	
	
	

	Overall Organization & Display of Contents
	
	
	
	
	

	Overall Format
	
	
	
	
	

	Technical Presentation
	Excellent
	Good
	Fair
	Poor
	Comment

	Forward to the Portfolio 
	
	
	
	
	

	Section 1: Effectiveness (Goals/Career Planning)
	
	
	
	
	

	Strategic Plan (Values, Mission, Vision, Goals)
	
	
	
	
	

	Resume or CV (Professional Display)
	
	
	
	
	

	Academic Record / 1st Year and Senior Goal Statement (Present & Neatly Displayed)
	
	
	
	
	

	Sample Cover Letter & Career Research Project

(Present & Neatly Displayed)
	
	
	
	
	

	Section 2:  Writing Abilities:   

Appropriate Psychology Paper/Neatly Displayed/ Corrected/Signed-ff
	
	
	
	
	

	Section 3:  Critical Thinking Abilities   

Appropriate Psychology Paper/Neatly Displayed/ Corrected/Signed-Off 
	
	
	
	
	

	Section 4:  Research Skills   

Appropriate Psychology Paper/Neatly Displayed/ Corrected/Signed-Off
	
	
	
	
	

	Section 5:  Applied Experience   

Appropriate Materials /Neatly Displayed/ Corrected/Signed-Off (if a paper)
	
	
	
	
	No Applied Experience Course Yet

	Section 6:  University/Community Service   

Appropriate Materials/Neatly Displayed/
	
	
	
	
	

	Section 7:  Miscellaneous   

Appropriate Materials/Neatly Displayed
	
	
	
	
	

	Section 8: Awards & Honors

Appropriate Materials / Neatly Displayed
	
	
	
	
	

	Overall Technical Presentation
	
	
	
	
	


PSYCHOLOGY DEPARTMENT PORTFOLIO EVALUATION SHEET Page 2
	Area Evaluated
	Tailored Comments

	Basic Standards
	

	All Psychology Papers Signed-Off on Cover
	

	Each Writing Section Has At Least One Psychology Paper
	

	All Assignments in Portfolio have been Revised
	

	Cover and Side Label Present & Readable
	

	Presentation and Appearance
	

	Comments on table of contents, section dividers and organization, and overall professional appearance of the Portfolio
	

	Overall Format
	

	Comments on contents
	

	Forward to the Portfolio
	

	Section 1: Effectiveness (Goals/Career Planning)
	

	Strategic Plan: Values, Mission, Vision, Goals
	

	Resume or CV (Professional Display)
	

	Academic Record  / 1st Year and Senior Goal Statement (Present & Neatly Displayed)
	

	Sample Cover Letter & Career Research Project

(Present & Neatly Displayed)
	

	Section 2:  Writing Abilities:   

Appropriate Psychology Paper/Neatly Displayed/ Corrected/Signed-ff
	

	Section 3:  Critical Thinking Abilities   

Appropriate Psychology Paper/Neatly Displayed/ Corrected/Signed-Off 
	

	Section 4:  Research Skills   

Appropriate Psychology Paper/Neatly Displayed/ Corrected/Signed-Off
	

	Section 5:  Applied Experience   

Appropriate Materials /Neatly Displayed/ Corrected/Signed-Off (if a paper)
	

	Section 6:  University/Community Service   

Appropriate Materials/Neatly Displayed/
	

	Section 7:  Miscellaneous   

Appropriate Materials/Neatly Displayed
	

	Section 8:  Awards & Honors   

Appropriate Materials /Neatly Displayed
	

	Overall Technical Presentation
	

	Additional Comments & Notations on Back Side



Defining Healthy Working Communities

	1. What is a healthy community? Write your definition.



	2. Imagine the “perfect” community…What might that be like for you? Describe it here.



	3. If you could improve your own home community, what might you do?



	4. Have you ever benefited from improvements to your community? What would be an example?



	5. What might be some characteristics of an unhealthy community?



	6. Describe the characteristics of people who you know, or at least know about, who make your community better. How do they improve the community? What do they give? What do they get from this?



	7. How would you define community leadership?



	8. How would you define community service? Are we obligated to serve the community? Why should anyone do such service?



	9. Following your group discussion, turn this paper over and rewrite your definition of a community. Then list some of the elements that make a community “work.” What do you think your role should be as a college graduate?



Mansfield University Psychology Department
Student Quality Focus Group Outline
Topics
· Climate for learning
· Faculty support and responsiveness

· Faculty accessibility
· The physical environment of the Psychology Department
· University support services (Library, technology, Learning Resource Center ...)
· Curriculum
· Courses offered & schedule
· Quality of courses
· Internship and practicum experiences (experiential learning)
· Career planning
· Cohesiveness of curriculum & integration of courses into larger curricular model
· Advising
· Procedures
· Helpfulness
· Recognition of student accomplishments
· Portfolios
· Awards
· Other?
· Student involvement in learning
· Student participation
· Student ownership of program, curriculum, etc.
· Honor Code – Use & Compliance
· The future of psychology education - your input
· Other
NASA Group Exercise Worksheet

Instructions:  This is an exercise in group-decision making.  You group is to employ the method of Group Consensus in reaching its decision.  This means that the prediction for each of the 15 survival items must be agreed upon by each group member before it becomes a part of the group decision.  Consensus is difficult to reach.  Therefore, not every ranking will meet with everyone's complete approval.  Try, as a group, to make each ranking one with which all group members can at least partially agree.  Here are some guides to use in reaching consensus:  

1. Avoid arguing for your own individual judgements.  Approach the task on the basis of logic

2. Avoid changing your mind only in order to reach agreement and avoid conflict.  Support only solutions with which you are able to agree somewhat, at least.

3. Avoid "conflict-reducing" techniques such as "majority vote", "averaging" or "trading" in reaching your decision

4. View differences of opinion as helpful rather that as a hindrance in decision-making.
	Rank
	Item


	__________
	Box of Matches

	__________
	Food concentrate

	__________
	50 feet of Nylon Rope

	__________
	Parachute Silk

	__________
	Portable Heating Unit

	__________
	Two .45 Caliber pistols

	__________
	One case dehydrated Pet Milk

	__________
	Two 100-lb. tanks of oxygen

	__________
	Stellar map (of moon's constellations)

	__________
	Life raft

	__________
	Magnetic compass

	__________
	5 gallons of water

	__________
	Signal flares

	__________
	First aid kit containing injection needles

	__________
	Solar powered FM receiver transmitter


KEY:





NW:  	Needs Work


A: 	Average


G:	Good


E: 	Excellent





KEY:





NW:  	Needs Work


A: 	Average


G:	Good


E: 	Excellent





KEY:





NW:  	Needs Work


A: 	Average


G:	Good


E: 	Excellent











� Adapted from Peter Keller-2003


* Adapted from Nauta, M. M. (2002). A career research project for undergraduate psychology students. Teaching of Psychology, 29, 288-291.


� Cases Developed by Dr. Francis Craig


� Adapted from Prof. Francis Craig Senior Seminar Presentation
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